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INTRODUCTION

In 1955 Rudolph Flesch rocked the educational commuanity with hiz boole Why
Jofrry Can't Read. The theme of the hook was that phonizs methods are more
effective than the look-say methods used in schools, but phonics methocs are not
used in schools, Twenty-five years later, Flesch's follow-up book came ont—Why
Johnny Still Can't Read. The title zays it all. Although werds and epithets flew
during those years, very little changed. According to Flesch, the look-zay, or whole-
word, method is gtill being used in three out of four schools.

The bad news iz further explained by Hobert Benjamin in his book Making
Sehools Wark, Berjamin, a newspaper reporter commissioned by the Ford Foundation
to identify educational programs that work, says, “Teaching children to read well
from the start is the most impo-tant task of elementary schools. But reying on
eduecation to appreach this correctly can be a great mistake. Many schaols continue
te employ instructional methods that have been proven ineflective. The staving
power of the look-say or whole-word method of teaching beginning reading is perhaps
the most flagrant sxample of this failure to iastruct effectively.™

so much for the bad news. The first part of the good news is thal there is a
program that works. This program—Distar, published by Science Research
Assoziales, Ine, (BRA)—Iinvolves no snappy molivational tricks and no instructional
magic. It is simply a very, very careful program, and research consistently shows
that Distar does the best job ol all commercial programs in teaching reading.
Benjamin writes:

The program bears almest nothing in common with the way students
are taught in most of America’s public schools. But DISTAR works, Tt
consistently has delivered what other programs usually just promise. . . . In
the largest, most expensive, most ambitious social experiment ever
eonducted in the United States—in which nine different instructional
programs representing the major educational theories of the 1970 were
pitted against each other s find oul what works best with low-income
ehildren—DISTAR far and away came ont on top.?

Research on DISTAR shows it has had dramatic effects with a most
every kind of child. . . . DISTAR is particularly effective with young
ehildren.”

The second part of the good news is that the hundred-day program presented in
this book iz an adaptation of the Distar Fast Cycle Reading Program. The program
has been streamlined somewhat and modified for home use, If you follow the
program, vou will teach your child to read quite well in one hundred deys.

'Rehort tenjamin, Waking Sehoals Wark (MNew York: Contiroonm, 15210, pp, 9495
Bengumin, Making Schools Wodk, p. 71
Teninmin, Making Schools Work, p, T8



The hundred-day program is appropriate for preschool children (bright three-
and-a-half-vear-olds, averape four- and five-year-olds).

The hundred-day program is also appropriate for children who have been in
sechool but who have not learned to read.

The program is rnof recommended for “poor readers” who have been taught how
to read but who make frequent mistakes.

The only materials that you'll need to teach reading are this book and some
paper (or a chalkboard)—no flash cards, lesson plans, special books, or machines.

The instructions for each lesson are complete, telling you exactly what to say
and do. Each lesson is designed so that it takes only about half an hour each day.
That time includes all preparation time and the time that you zpend presenting the
leszon to your child,

After you complete the program, vou'll know more about teaching reading than
most public-school teachers, because you will have carefully observed and
participated in the step-by-step development of your child's reading skills, And
bacause the program works, something very nice happens: perhaps not on the first
lesson or on the filth, but leng before Lesson 100 vour child will turn on to reading,
The child's surroundings are full of written words that the child will read with great
pride. Your life will be enriched as you watch your child grow in a wonderful way,



PARENTS’ GUIDE

THE COMPLEX SKILL OF READING

The sophisticated reading that adulta do is
analogous Lo playing a concerto on the piano.
The ultimate goal of reading instruction iz to
prepare children for the concerlo ol rﬂmling—
reading complicated material silently, at a rea-
sonably fast rate, and understanding the delails
ol Lthe messape Lhe author presontz,

The program that prepares the child should
be a carelul one, just as good instraction in play-
ing the piane starts with simple =killz that are
modified and expanded to creale more compli-
cated ones, A piano-playving program is poor if it
requires the naive student to play a concerta,
The student will not be able to perform and will
underztandably become frustrated. A maore rea-
sonable propram would build teward the con-
certo one step at a time, designed so that the
gtudent achieves mastery of each step before
moving to a more diffienlt one.

S0 it is with reading instruction, A reasonable
program beging af the beginning and buildz. The
gkills that are needed for more complicated tashks
are [irst taught in their simplest [brm. Onee the
child has mastered these skills, the program
presents more comphicated variations.

The following are the four most important
pointz about an effeclive sequence for feoching
reaiding:

1. The beginning exercises are simple and do
not resemble later exercises (just as begin-
ning pianoe exercises do not look much like
advanced onea),

2. The program provides teaching for every sin-
gle skill that the child is expected to use when
performing even Lhe simplesl reading exer-
clses.

3. The exercises change form slowly, and (he
changes are relatively amall, 2o that the ex.
ercises are always relatively easy for the child.

4. Al every step, the program provides for very
clear and unambipuous communications with
the child.

THE DISTAR* READING PROGRAM

The major foree that has determined the de-
aign and content of the Distar program is feed-
back about specific, detailed prablems that ehil-
dren experience, When Distar was developed,
the authors assumed that if students bad prob-
lems with any of the exercises presented, the
program—not the students—was at fault. 3o the
program was changed, and tried oul with new
students, and changed again until it was smooth
and manageable, In its final form il has the po-
tential to teach virtuallv any child who goes
through it. Note that it has only the poleatiol,
Faor this potential Lo be realized, the “teacher”
musk present the various exercises as specified
and must make sure Lhal the child iz able to
perform every task presented in each lesson,

Research Involving Distar

Distar has been involved in more than & dozen
comparative studies. The resulls are fairly uni-
form: children taught with Distar outperform
their peers who receive instruclion in other pro-
grams, These resulls hold after one year of in-
struction, after two, after three, and alter fouy.
The largest single study in which Distar was
inwvolved was the comparison of L1LE. Office of
Education Follow Through sites—the largest ed-
ueational experiment ever conducted, Yarious
soasraphic sites in the Uniled States selected a
specific educational program from those made
available, Each site agreed to implement the
chosen program for teaching poverty children in
kindergarten through grade three. The Univer-
gity of Oregon Follow Through model, which used
Distar instruction in all grades and for all ma-
jor subjects (reading, language, math), consis-
tently outperformed all the other sponzored pro-
erams in reading achievement, arithmetic
achievemenl, language performance, and mea-
surcs of zelf-esteem. The more than ten thou-
aand children in the University of Oregon mode]
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came {rom various cities and counties in the
United Statezs—some from Indian reservations:
others from poverty neighborhoods in citiez like
New York and Washington, D.C.; still others from
rural places like DeKalb County, Tennessee, and
Williamsburg Counly, South Carolina. The Dis-
tar programs work=d better than any other pro-
gram in the cities, better in rural areas, better
with whites, with slacks, and with brown, bet-
ter with poverty ehildren and with middle-class
ehildren,

The Distar prog-ams are more effective than
olher programs because they control more of the
details that are important to successful teach-
ing. Some beginning reading programs control
the reading vocabulary that is presented to the
child, Distar goes far beyond this. It controls
vocabulary, the specific tasks that are pre-
sented, the type of example, the number of times
the example appears, and even the teacher's
wording—including specifications about how to
effectively correct different types of errors that
may occur, The control involves all the details
that might make a difference in how the child
receives the communication, Some things that
Distar eontrols may seem quite reasonable and
necessary to a person not familiar with educa-
tional practices, ifor instance, the control of how
to correct the child's mistakes.) Yot the “basal
reading” programs that are most widely uzed in
schools do not provide teachers with this type of
information. We analyzed the four most widely
used basal reading programs in grades four
through six and discovered that none of them
contains any specific correction procedures, The
teacher's puides simply provide general sugges-
tions cautioning the teacher to work longer with
the children who learn more slowly than others.

COMMUNICATING CLEARLY WITH THE
CHILD

Traditional reading programs are poor devices
for teaching !l children bercause they do not
have provisions for communicating elearly. To
appreciate the pitfalls that are involved in clear
eommunication, we have to put curselves in the
place of the child who is trying to learn to read.
This child may no: understand exactly what
reading iz or precisely how one goes about doing
it. Adults may have a elear idea of what they are
trying to tell the u:hill:].iurbut things may look quite

|‘H different from the child's perspective, Let's say |
that we teach the child tc look at the first letter
of words and identify these words (an activity
common in poor reading programs). We might
begin by presenting worcs that are easy to dis-
tinguish by looking at the first letter. Here's a
possible list of such words:
he po fat run  with
rﬁlt|ll!ﬂ|5]r Lhe naive child might quickly “read” |
those words by looking at the first letter, the
child may later encounter a serious problem. As
soon ag we introduce a new word thal beging
with the same letter that ane of those first words
begins with, we will prokably discover that the
child confuses the new word with the familiar
word. For example, when we introduce the word
him, we will probably discover that the child
calls the word he, because both words begin with
h.

This example pointz out a very important fea-
ture of poor communication in a teaching se-
quence. The problem that the commuanication
creates i5 not evident at the time the teaching
veetrs. The child in the example reads the ini-
tial =et of words without a hitch. Everything
seems to be fine, Only later, when we introduce
examples that call for more difficult diserimi-
nations, does the problem emerge.

Il we examine the communication invalved in
early instruction, we can identify the kind of
confusion that it may ereate and prediet the kind
of problem the child may later encounter, One of
the more popular (but less effective) techniques
for teaching initial readiag skills is called the
language experience method, This method in-
valves doing something with the children, then
talking about the experience, then writing sen-
tences on the board that tell about the experi-
ence, then pointing to tie words in the sen-
tencez and showing the children how to “read”
them, The most obvious problem with the method
is that it is far easier for the children to remem-
ber the eentences than it is for them to identify
the individual words. Remember, these children
do not know anything about reading. The teacher
stands up, makes some squiggles on the board,
points to them, and talks slowly, While pointing
to the different squiggles. the teacher then re-
quires the children to repeat what was =aid. Al-
though it is possible for some children to extract
the intended meaning from thiz communication,



the communication is very poor. Some children
predictably come away from it with the ides that
when you read, you simply point Lo the squiggles
and talk slowly as you recite one of the familiar
sentences. I we were to put up one of the charts
the children worked on earlier without firat
cueing them about the content, some children
would peint to the words in order and say sen-
tences (or another chart with great fidelity.

Another communication problem oceurs il we
try to teach too much during the initial reading
exercises. This problem is characteristic of most
of the basal reading programs that are used in
schools. These programs are extremely poor at
communicating the difference between decoding
and understanding. Decoding is the simple acl
of identifying the words in a sentence. Decoding
does not necessarily imply understanding. To
decode the sentence Ruf unter glop splee, vou
simply say the words. This illustration points
out that you may be able to decode without un-
derstanding whal Lhe sentence means. Tradi-
tional reading programs typically confuse the
beginning reader about whether the teacher is
trying Lo teach decoding or understanding. These
programs typically begin with the teacher dis-
cussing details ol a pieture. If the picture shows
a girl named Jan, the teacher talks about Jan—
what she is wearing, the color of her hair, and
an forth, After discussing Jan, the teacher points
to the word helow the picture. The word, of course,
15 Jan.

It might seem thal this communication is ef-
feclive becausze it promotes interest and gives
the children the molivation for both reading and
understanding the written message. However,
this communication may prompt the child to for-
mulate a serious misconception aboul how to
read. If the teacher always talks about the pic-
ture before reading the word, and if the word is
alwayvs predictable by referring to the picture,
the child may reasonably assume thal:

= You read words by referring to a picture.

» You must understand the word that is to be

decoded before you can read it.

Unfortunately, most children who fail to learn
to read in school learn either one or a combina-
tion of these mizconceptions. The typical poor
reader in the upper elementary grades, for in-
stance, reads some words by saying a synonym
that bears no resemblance to the word on the
page. The word may be fine and the reader calls
it pood. Consider the machinations that must
ocenr in the reader's confused mind for this type

of mistake to occur. The reader muat approach
the task of decoding with the idea that hefore
reading a word, you must understand that word.
The child looks at the word and seems Lo under-
stand i, but when the child tries to sav the word,
a gynonym comes out, (After all, the synonym
and the word have the same meaning.)

A careless teaching communication permits
the child o suceeed for the moment, only to ex-
perience a serious sethack later. To avoid these
pitfalls, we must use a program that proceeds
very carefully, tiptoeing around the pitfalls
without taking costly shorteuts. The communi-
eations make it verv clear when the child is sim-
ply to figure out the word and when the child is

supposed to attend to the meaning, The com- |

munication arranges Lhe order of these events so
Lhat the child first decodes, then discovers the
meaning. The communication [urther shows the
child a workable set of procedures for decoding
or figuring out the word. AL first this procedure
is directed, a step at a time, As the child be-
comes adept at linking the steps, Lthe direclions
shrink and the child assumes increazing re-
sponsibility.

Decoding—is the central skill in initial read-
ing, Most of the other skills are nothing more
than language skills. Once a sentence has been
decoded, it is like a spoken zentence that may
have been presented slowly. If the child has the
languapge =kills necessary to understand the
spoken sentence, the child has the skills noeces-
sary to mnderstand the decoded sentence. The
central issue iz not that of teaching the child to
understand, but of teaching the child how to de-
code the sentences that are fo be undersiood.
iWe should not reguire the child to read sen-
tences that are bevond the childs understand-
ing, any more than we would require somebody
Lo read a Spanish text if the person had no un-
derstanding of Spanish. Butl if we have met this
abvious language requirement, the central Lhrusl
of initial reading becomes the emphasis on de-
coding.

MAKING TEACHING EASIER

Just as some of the contral measures used in
Distar may seem reasonable, others may ini-
tially seem contraintuitive or simply unnatural,
An example of this contral is the zeript that the
teacher is Lo present verbatim when teaching
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the lessons. A typieal response to the scripted
presentations is “Why would a program have to
choreograph what the teacher says?" The an-
swer becomes apparent only if you observe
teachers trying to teach without carefuily con-
trolled scripts, particularly when the presenta-
tion is delicate (which is the case when tryving
to teach a naive five-year-old to read). We know
agbout these problems because before designing
Distar we ran a master's training program at
the University of [llinois. ¥We provided our in-
terns with detailed instruetion it how to present
tasks to children—the rate at which to pace them,
procedures for stressing diflerent words, and
procedures for reinforcing and correcting the
children. Unless you are a teacher who has had
a great deal of training, the amount of informa-
tion thal you must altend to when earrying out
an effective presentation of this type to a group
of eight fidgety five-year-olds is overwhelming.
If you add the requirement that the teacher must
also supply the wording for each example that
iz presented, the overwhelming becomes impos-
sible. Typically, the interns attended either to
the content they presented or to the behavior of
the children thev were trying to teach. When
they attended to the behavior, they frequently
became verbose, repetitive, and often bumbled.
When they talked too much (which they fre-
quently did}), their delivery suffered becanse their
pacing became poor. The children became con-
fuzed and lost interest. The solution was to re-
maove some of the variables from the teacher hy
seripting what the teacher was to say. The teacher
was left with plenty to do because the material
still had to be presented in a way that was both
effective and dynamic. But the teacher could now
concentrate primarily on delivering the content,
not on trying to create it or design ways to “get
it meross.” After all, sitting in front of a group of
children, each of whom may produce an incred-
ible variety of responses at any moment, is nol
the heat place to create smooth presentations.
Effective communication is the sum of many
details. Unless all these details are contralled,
the child will receive poor communication from
the teacher, and the teacher will receive poor
information about the child. The naive child fails
to perform very well unless all details are eare-
fully controlled, The information that the teacher
receives ig that the child cannot perform and
therefore must be slow, must have some sort of
visual perception problem or emotional prob-

lem. This information is categorically wrong.

|Each author of this bool has worked with thou-

"sands of children, from gifted to “severely re-
tarded.” The authors have never seen a child
four years aold or older with an 1@ above 70 who
could not be taught to read, and read well, within
a reasonahle period of time, We have seen hun-
dreds of children who have not been taught to
read in school. We have worked with children at
preschool to college levels who could not read
and whose parents probably believed in the fi-
nality of the labels with which the school had
adorned these students: dyslexic, perceptually
handicapped, learning-disabled. These labels are
nonzense, Almost without exeeption, the “dis-
abled™ students that we have worked with had
two obvious problems. The first was thal they
had not been taught properly. Their confusion
suggested that the mallunetions existed in the
teachers’ techniques, not in the children's minds.
The second problem was Lthat these students
geemed to believe the labelz. They hated reading
tor trying to read), Bul the cure for these prob-
lems did not involve neurssurgery or wonder
drugs. It involved nothing more than starting
over and teaching carefully. The children soon
discovered that they could learn, that their
progress impressed their teacher, and that read-
ing (or learning) was not 30 bad after all. A
child’s sell-image goes through a remarkable
growth spurt when the child receives powerful
demonstrations of sum:essd._'

Distar ORTHOGRAFPHY:
WHY THE “FUNNY" PRINT?

Crthography 15 a fancy word that refers to the
letters that make up words, or how words are
spelled. One problem with reading from the kind
of orthography that accurs in everyday reading
id Lhat the spelling is sometimes outrageous, The
word said is not spelled the way it sounds: “sed.”
Many of the simplest words that we would usze
to make up even the simplest sentence are also
irregular—the, off, of, what, to, do, where,
who . .. An interesting exercise for beginning
reading teachers is to try to make up simple
sentences in which the nrthographic code is per-
fectly regular. For it to be perfectly regular, each
letter would make exactly the same sound each
time it appeared in the sentence. Pam had ham
is a perfectly regular sentence. The letter m oe-



curs Lwice, but it makes the same sound each
time it occurs; “m.” The letter a oecurs in all
words. Each time it occurs, it makes the same
short-vowel sound. Although il is possible to use
conventional svmbolz and conventional spelling
to make up sentences in which all words have a
regular spelling, as soon as we move from Pam
and her ham, the task becomnes much more dif-
fieult, I we try to express the idea that a girl
and a boy went to a lake, we may encounter a
great deal of difficulty in ereating sentences in
which all the letters make one and only one
sound, Consider the sentence He and she go to
the lake. The letter e has the same function in
the words he and she. In the words the and
lake, however, the letter takes on two different
roles, First it makes an “uh"” sound (in the), and
then ik becomes gilent {in lake). The letter o has
different sound roles in the word go and the word
to. The letter h takes on 2ome bizarre roles, First
it makes the commaon “h™ sound (in the word
hel. Then il becomes combined with s to make
the “sh™ sound {in the word she). Then it com-
bines with t for the th sound (in the word the).

Englizh, clearly, is not a regularly spelled lan-
guage. It is an amalgam of conlributions from
Latin, Greel, and French, But there are ways to
simplify it for the beginning reader.

Distar solves the problem by introducing an
altered orthography. This orthography does two
things. It presents variations ol some symbaols so
that we can create a larger number of words
that are spelled regularly (each symbol having
only a single sound function). At the same time,
the orthography permits us to spell words Lhe
way Lhey are gpelled in traditional orthography.
Here 18 the Distar alphabet:

adbcchdeefghiII gklimn

BoopgursshtthulvwwhxyVz

Notice thal there are two variations for the
letter & and for the letter e. By using Lhese let-
ters we ean malke the wordz he and went regu-
lar, The word he is presented as hE& and the
word went as went. Now both words are clearly
the zum of their letters. Stated differently: il you
zay the sound value for each letter, you will say
the word.

The orthography also provides joined lelters,
We can use these to make the word she regular:
shE&. The clue that s and h are joined is very
important to the beginning reader. We can also
make the word the sorl of regular: th&, (We do
not normally pronounce the word that way, un-
less we are making a speech or trying to be
super-proper; however, the beginning of the word
is now regular.)

One more convention in Distar orthography
that permits us to spell words correctly and yet
make them regular involves small lefters. The
rule about small letters 15 this: you don’t say
them. Silent letters are presented in amall type.
With the small letters we can now make the
word lake repular: 18Ke. You do not read the
final e, but the letter is present and the word i=
spelled as it should be: l-a-k-e.

Here's the entire sentence about he and she,
with all the Distar conventions:
he and she went To the 15kKe.

Everything is now regular {one symbol malk-
ing one and only one sound) except for the word
the and the word Lo. Your first impulse might
be to think, “Isn't that a shame,” and then start
trving to figure out ways to make these words
perfectly vegular. Hold the impulse. When we
first began working with the modified alphabet,
we used one that was completely regular, We
discovered that when we attempted to provide a
Lransition to traditional orthography, some chil-
dren had a lot of trouble. Their trouble was cre-
ated by our poor communication. By making the
code completely regular, we had implied that
reading involves nothing more than looking at
the sounds for each word and adding them up.
We lailed Lo alert them to the fact that some
words are different and that a diflerent strategy
is needed Lo approach these words, Later, we
dizcovered that when we introduced some irreg-
ularly spelled words early in the program, the
transition was much easier because we had pro-
vided practice in dealing with the kind of strat-
egy needed for irregularly spelled words like to,
was, and said.

But Distar orthography permits us to do a lot
of nice things, We can make potentially difficult
words like where and were perfectly regular:
(where weres)
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Notice that the word were has the joined er,
which makes the sound “ur,” The e iz silent, s0
if you say the sounds for w and er, you will say

were. Where is also regular now. It has the
short « (as in end). By saying the sounda for

wh, ¢, and r; you will say where.

The alphabet does not provide for all possible
sounds. The goal in using this alphabet is not to
replace traditional orthography but rather to
create a variation of it that lacilitates initial
instruction. Once the child has learned to read
words written in this modified orthography, we
make the transition to traditional orthography.
Distar orthography does not have to be exhaus-
tive (presenting symbols for every sound) be-
cause we do not have to teach all words or all
sound combinations at the beginning of reading
instruction. We can teach many gkills after we
have made the transition to traditional orthog-
raphy. By then the child has many reading skills,
which means that the communications do not
have to be as careful as those for the initial skills,
The most careful part of the program must be
the first part, because it develops the most basic
skilla that are later expanded and made more
precise. I poor communications occur in the first
part, the later parts eannot build successfully
on skills that had been taught. These parls may
then have to include the unpleasant job of re-
teaching the basics.

TEACHING FIRST THINGS FIRST

A good reading program should introduce ac-
tual reading as soon as possible. But before the
child is able to perform the simple act of decod-
ing words such as mat and if, the child must
have some important preveading skills, We can
figure out what most of those skills are by deter-
mining what a ehild would have to do to read a
simple, repularly spelled word like mat,

The most obvious skill the child needs is
knowledge of the sounds that each letter makes,
This fact supggests some preteaching in sound
identification, Distar does not initially teach
letter names, because letter names play no di-
rect rale in reading words, The simplest way to
demonstrate this fact is to say the letter names

“em,” “ay,” and "tee” very fast and see il they

f

add up to the word mat. They do not. They gen-
erpte something like “emmaytee.” [t may not be
a dirty word, but it certainly iz not mat.

Sounds are functional in reading. S0 we pre-
teach the sounds before we present them in words,
Before reading the word mat and other words
composed of these letters, the child would learn
to identify m as “mmm.” The repeated letters
do not mean that you zay the sound apgain and
again. They zsignal vou to hold the sound. Take
a deep breath and say “mmmmmm” for a couple
of seconds.

Not all sounds can be held for a long time.
The sounds that can be held are called continu-
ous sounds. They include f, 5, n, 1, z, w, and all
the vowels. The sounds that cannot be held are
noncontinuous. This group includes b, d, ch, g,
h, p, j; and t. To say these sounds, you pronounce
them very fast and add no “ub™ sound to the end
of them, The sound at the end of the word mat
iz unvoiced, which means that it is whispered.
It is not “tuh.” It is a whispered little “t.” That
i3 how it oecurs in the word, and that iz how it
is pretaught. When the child has mastered the
sounds that will eecur in various words, the child
has mastered the most obvious skill that is
needed to read,

But other skills are quite important. Blending
gkills are verbal, not visunal, skills. A child who
does not have them will have difficulty linking
the sounds of a word. To teach the blending skills
called for by the word mat, we get rid of the
written word mat but require the verbal behav-
ior that the child would use in reading that word.
First the child says the word very slowly, hold-
ing each zound bul not stopping between the
sounds: “mmmaaat.” Next the child says it fast:
“mat.”

Here’s how we might present the task:

“Say mmmaaat.,"(Child says:) “mmmaaat.”

___d_‘_'E-I:l:r’ it fast.” (Child says:) “mat.”

= For the blending task, the teacher does not
stop between the sounds. (Learning this skill iz
sometimes dilficult for children; however, it is
usually much more difficult for {eachers.) The
reasen for presenting the sounding out without
stopping between the sounds s that it creates a
much cleaner communication than one created
by stopping between the sounds: “mmm—aaa—
t." When the child says the sounds without
pausing, the child iz actually saying the waord
slowly. To say the word at a regular speaking
rate, the child simply speeds up the word. The



child does not first have to put the parls to-
sgther and then say it fast.

When we add Lhe written word to the blend-
ing exercise, we have an initial word-reading
Exercize,

You point to the word mat and touch under
the letters m, a, and t as the child says
“mmmaaat.”

You zay, “Bay it fast” Child says, “mat.”

We've identified two important skills thal arve
called for by the simple word-reading tasl. There
are others, Lhe most important of which is rhym-
ing. Rhyming points out the relalionship of one
word to words that are similar. If we start wilh
the ending op and add different beginnings (by
putting different consonants in front of opl, we
create o series of related words. If the child has
hasic rhyming skills, the relationship between
the words becomes very clear. They rhyme. This
underatanding promotes important generaliza-
tions about word families (which are based on
common endings). This understanding helps the
child see that a word like hop is not an island
but is part of a networlt of words that includes
top, pop, and drop.

To summarize, you are going to teach vour
child the sounds the different letters make. You
do not Leach the letters all at once. You prescnt
them one at a time and give wour child plenty of
practice with cach new letter. While you are
leaching the letters, vou also work on blending
ekills, The child practices saying a variety of
simple words slowly and then saying each word
fast. Also, vou work on thyming and other skills
related to the task of sequencing the different
sound parts of words. During the initial lessons,
vour child will work on these zkills, not on read-
ing words. Alter your child has learned the
ggunds for the letters that will appear in the
first words presented in the program, and learned
the pther necessary skills, you introduce the
sirmplest form of word reading, At this time your
child will have practiced all the verbal compo-
nents ealled for by the complex Lask of decoding,
Your ehild will have made rhymes for the words
thal are to be read and will have blended them.
Mow aimply put the parts together, add the writ-
ten word, and presto: your child can read.

The sequence iz designed so that the child who
takes the first steps can take the next step and
the steps that follow that step. Furthermaore, all
the skills that are needed are pretaughl, which
means that you should always be able to correct

mistakes in more complicated tasks by referring
to the specific skillz that were pretanght.

Irregulars and Ca mprehension

Initial decoding is certainly not the end of
reading instruction; however, it is the major
stumbling block, Alter you guide the child past
the initial decoding, you must still teach a gpreal
deal. You must introduce different groups of ir-
vegularly spelled words (such as the group that
containg ar, like part, smart, bark, and so onl.
And you must switch emphasis irom the reading
of izsoluted words to sentence reading and sen-
tence comprehension. To make reading the key
to the discovery of meaning, you first direct the
child to read a sentence, then answer questions
about the sentence, If the sentence the child has
just read is We went home, you would azk ques-
tions such as “What did we do? ... Who went
home?" This type of comprehension iz simple,
literal understanding, but like initial decoding,
it is Lhe simplest and most basie form that can
be presented. In addition to the strictly literal
questions about the sentences the child reads,
you also introduce comprehension activities to
promote the idea that the sentences may tell
about pictures, and that these pictures show what
the sentence tells. If the sentence iz It is on,
vou tell your child, “You're going Lo see a pic-
ture. And what do vou know about the thing
vou'll see in the picture?” (Child says, "Itis on.")
You present the picture showing a child who has
just turned on a light. You now ask gueations
that relate the text to the piclure. “What is on?”
You zlso ask questions that serve as rewards.

Az vour child becomes more proficient at han-
dling the simpler forms of comprehension activ-
ities, more elaborate ones are introduced. Une
type is the prediction question, After the child
reads a sentence Lhat tells what somebody wants
to do, tries Lo do, or starts to do, vou ask, “What
da you think will happen?” The next sentence
in the text answers the question. Prediction
questions help the child develop Lhe 2lill of "an-
ticipating™ what will happen next, These ques-
tinns help the reader form a tie between the zkills
uzed in listening to a story and those involved
in the more active role of reading it

15
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The Outcome

S0 your child starts the program with pre-
sumably very few reading-related sgkills. Within
one hundred teaching days—about two-thirds of
a 2chool year—your child reads, although not as
well as an adult. But through the course of the
legsons vour child has learned to read words
without first sounding them out—and therefore
has learned Lo read at a rate much faster than
that at which the child read during the first les-
sons that presented word reading. Your child has
learned to read from traditional orthooraphy and
now reads simple stories that are more than 250
words long (through a transition that begins in
Lesson T4). The child has learned basic sen-
tence-comprehension skills (literal comprehen-
ginn and prediction skills).

And the program provides for teaching you.
As you read the deseription of the various com-
prehension skills, you may have wondered, "How
will I know which questions to present and when
Lo present them?” It's easy. All the guestions
that vou are to present are written in the pro-
gram. All tasks and aclivities Lthat you are to
present are written in the program. In fact, all
Lhe correct responses that vour child should make
for the various tasks are indicated. If you follow
the program religiously the first time you present
it, the outcome is guaranteed. Your child will
read, and you will be an effective reading teacher.
When vou present the program a second or third
Lime to other children, you will understand where
each type of exercize 12 going. You will be able
to free-lance more, add, change, possibhly
gtreamline. If vou try to become too fancy the
first time you present it, however, vou will prob-
ably find out later in the program that you should
not have modified some of the things vou did
earlier. Our discussion of the program was very
general. A host of mini-skills is taught along the
way, and unless vou know how each of these
skills relates to others that are to be taught, you
may change an exercise {rom the way il is spec-

ified and in so doing fail to teach one of these
skills,

GETTING READY

Before vou astart teaching vour child, you =hould
do four thing=:

 Learn the sounds that are introduced in the
program, particularly the first ten,

» Make up a teaching schedule.

» Practice some corrections.

* Practice presenting the firet couple of lessons
in the program.

The sounds. The following list presents the
sounds in the order of their appearance, Accom-
panying each sound iz a briel description of i,
indicating whether it is confinuous or noncon-
Hineous and whether it is voiced or whizpered,

Before you present any =oundz in the pro-
gram, make sure that you can pronounce each
gound properly. First make sure that vou can
prodiuce an individual sound in isolation {apart
from a word) in a way that is not distorted. The
sound will be distorted if you add a funny sound
to the end of it.

The simplest procedure 15 to start with a word
that ends in the sound you are interested in. Say
he word slowly and loudly, as vou would say it
to a person who is hard of hearing. For example,

/| to figure out how to say the s=ound nnn in isola-

tion, say the word fan very slowly, holding each
sound for at least one second. The way vou say
the nnn zound 1o that word is the way you would
gay the =ound nnn in izolation. Mote that vou do
not say “[Haaannneh” or “fflaaannnif.” 3o when
yvou 2ay the nnn zound in isolation, you would
not say “nnnuh™ or “nonih.” You would say a
pure nnn with no additional zound tacked onto
the end.

To fipure out how to say the t sound, sav the
word fat slowly and loudly, Note that you eannal
hold the t zound. It occurs quickly no matter
how long you hold the fff sound and the aaa
gound (both of which can be held a long time),
Note also that you do not add a funny sound to
the end. You do not say “fffaaatuh” or “fifana-
tih.” So you would not say “tuh” or “tih™ when
you present the t sound in iselation.

Remember, the simpleat procedure for figur-
ing oul how Lo say sounds in isolation is to say a
word that ends in that sound. Say the word slowly
and loudly, bul not in a way thal distoris the
zounds. The zound that vou sav at the end of the
ward is the sound you would produce when pre-
senting that sound in isolation.

A sound is whispered if vour voice is nol turned
! on when you 2ayv the sound. Place your hand on
- your throat and whisper the entire word fuss.
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You should feel no vibration on vour throat be-
cause all the sounds are whispered.

BNow say the word fuss very slowly by holding
each sound longer than you normally would, Do
not try to whisper the word, Say the word in a
normal speaking voice. You should feel no vibra-
Lions on vour throat for the sounds 0 and sss.

MNow say Lhe word fun slowly and feel your
throat. Your throat should not buze for the ff
spund. But it should buzz for both vuu and nnn.
The sound nnn is a voiced sound,

Mow say the word run and feel your throat.
Your throat should buzz for all sounds—rrr, uuu,
and nnn, The rer is a voiced sound.

:J " Do not prezent a lesson that introduces a new
‘sound until you can produece the sound accu-
rately and conzistently. (If you misteach a sound,
your child will have a lot of trouble later in the
program when trying to read words that imclude
that sound.)

Pay purticular attention to the pronunciation
of the following sounds:

*r. Do not say “urer” for this symbol or the
child will have a lot of trouble reading words
like run. The child will try to call the word
“urun,” Use the sound that is at the end of
the word bar. It is a single sound that can be
held.

« th. The sound for this symbaol is voiced. There
is a whizpered th for words like math and
thing. The voived sound occurs in words like
them, then, that, and those, This sound is
the one that is taught in the program.

* h. The h zound iz very tricky. It is produced
quickly by letting oul a little air with no vaice,

» y. The zound we use for this symbol ccours
only at the beginning of words (yéard). It is
guite similar to the sound &8é (as in eat),
but it is slightly more restricted. If you have
trouble with the sound, sav @a&a. It will work
pretiy well,

= 0o, This symbol refers to the sound in boo,
moon, and toot, not to the sound in look,
soot, or book.

» Wh, This sound iz pronounced differently in
different parts of the country. In the East it
i unvoiced. In the Midwest and West it is
voiced, Use the pronunciation that is appro-
priate for your speech,

In addition to indicating whether a sound is
voiced or whispered, the column of the sounds
chart labeled “Pronounced” shows whether the
gound can be held or must be said very rapidiy,

If & sound can he held, three symbols ave shown
for the sound (such as mmm and sss), These
symbals tell you that you should be able to hold
the sound for at least two seconds without dis-
torting it. Note that you are not Lo say the sound
repeatedly (“m—m—imn"). You are to take a deep
breath and =ay it one time, holding il [or al least
two seconds.

The zoundz that cannot be held are shown in
the “pronounced” column as single letters, d, ¢,
t. These sounds must be said very quickly. Say
the word mad slowly and loudly. The last sound
yvou sayv is the appropriate pronunciation for the
d sound, It is a voiced sound. (Feel vour throat. )
It does not have an “uh” sound following it (not
“mmmaaadueh™), and it most be said very quiclkly.

To uze the sounds chart, refer to the last col-
umn, That column tells you the lesson in which
a new gzound is introduced. In Lesson 1, the
sounds for m and s are introduced, Praclice these
sounds before presenting the lesson. Both sounds
are voiced. Check the column labeled “As in" Lo
make sure that vou are using the right pronun-
ciation for the letter, particularly the vowels. The
symbaol & ig introduced in Lesson 3. [t haz many
different pronunciations when we deal with tra-
ditional orthography. For the beginning of the
program that you will use, the symbol a refers
to only one sound—the first sound in the word
and. Note that yvou will never say “aaa as in
and” to the child. The model word iz to show
you the sound you are to say for a.

Saying Words Slowly

Practice saying words withoul pausing be-
tween the sounds. As noted earlier, the child
will have a much easier time identifying words
that are sounded out if the child learns to blend
the sounds by saying them without pausing be-
tween the sounds.

Beginning with Lesson 1, you will say words
slowly, without pausing between the sounds, The
waordz that vou will say in Lesson 1 are am, me,
in, and she,

Practice saying these words properly. Start with
am. Put your hand on your throat. Take a deep
breath. Say “aaammm,"” holding each sound for
at Teast two seconds. Do not stop between the
gsounds, If vou stop, you will feel vour throat stop
buzzing., Your throat should buzz from the first
instant of “aaammm” to the last, with no inter-



ruplion, hemembe- to hold both sounds for about
an equal amount of time. Do not say a very (st
a sound followed by a long mmm scund. Try to
hold each sound for two seconds,

Practice the other words—me, in, and she.
Mote that when you practice she, your voice will
ot start until you say the sound eee; however,
wou should hold the shshsh sound for two szc.
onds, and there should be no time daring which
there 1o gilenee, The &6& sound chould begin as
spon as the shehsh sound stops, but there should
not be the slightest pause (s)ence} between these
W sounds,

Beginning with Lesson 1, vour ckild will zay
wordz slowly after vou say them. Make sure the
child does not stop between the sounds. Correct
miztakes immediately. Your child shouldn’t have
any serions problems with this task if vou do a
good job of saying the words slowly, cne sound at
a time,

The same rules that agpply to pronouncing
zounds inizsolation apply to saying words slowly.
Anme sounds cannnt be held for more than an
mstamnt. To say the word mal slowly, you would
aold the drst two soundsz for two geconds eazh.
Then yvou would gquickly say the t sound:
‘mmmaaat.” (Hemember, thiz souad iz whis-
zered.) (hote that there is a silence immediatzly
sefore the sounds o, t, and p when they oceur at
b eend o words, Tlhis pause i acoeplalle -
xause a pause occurs when we say the words at
1 normal speaking rate.)

Sounding Out Words

Beginning with Lesson 9, vou will direct your
child to sound out written words asd then say
them fast. The words Lo be read losk like this:

me

5 —

For each word, you will first toveh Lhe big ball
at the beginning of the arrow that runs under
e word o be read. You tell the ehild to “sound
it out,” Then you move to each ball an the arrow
and stop ‘or at least ore second. (One second is
ot one ingtant. It ie a fairly long time.)

The illustration be.ow shows what you are to do.
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Practice moving quickly along the arvow and
then stopping for at least one second at each
ball, Aller you have stopped at the last ball for
al least one secone, move quickly to the end of
Lhe ariow,

The child is to say the srands as soon as you
touch the ball for each sound. The child is to
keep holding the ssund until you tovch the ball
for the next sound, The child is ther to say the
next sound without stopping, (The child is to say
“mmmeee,"” not “mmm"—pause—"eee,”} The
child’s Lass will be much easier if vou remember
to move fairly quickly [rom one sound to the
next. (MNote that if vou move soo quick.y, the child
will ol koow whed sound o say next and will
nob be able to respend wher you touch the next
ball. If vo1 move o slowly, the child will run
nal of nir before saring the lagt zound.)

Some words end ‘n sounds that cannot be held
for a long period of ime. You prezent these words
almost the same way you present words wich
spunds that can be held. The only difference is
that you con't stop at the last sound for a full
spcond, Yeu stop for an instanl and then move
galekly tothe end of the armw,
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The program script for each task indicates the
response Lthe child is to produce. The response
for the word above is “s=saaat.,” The response
shows thal Lhe ehild holds the first sounds bual
does not hold the last sound. The wav you touch
the sounds should paralle] the response the child
is to produce. Hold the first sounds for at least

opne second each. Stop for & moment under the t.

In Leszon 21 a new type of word is introduced.
This type begins with a sound that cannot be
held. It is the most difficult type of word the
child will read. The illustration below shows your
behavior for presenting these words.
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As you point, the child produces the response
“caaannn.” Note the symbol under the ¢ in can.
It is an arrow shape, not a ball. You do nol stop
under the ¢. The arrow symbol indicates that
although you do not stop, the sound is to be pro-
nounced. [t is pronounced when you stop under
the next zound (a), At that time the child says
“caaa.”

BRemember, when an arvow shape appears un-
der a letter, you do not stop or even pause under
the sound. The child =ayvs the sound in combi-
nation with the next sound when wou stop at the
next ball,

Some words would be repular il they did not
have “zilent letterzs.” Among these wordz are
meat, sail, came, and boat. When these words
are first introduced in Distar orthograply, they
are written this way:

mg?

., came _ ,_ bOGal _

MNote that there is neither a ball nor a amall
arrowhead under the silent letters. You do not
pause for these letters or stop at them. When
the child zays the sounds for the letters that are
marked with balls and arrowheads, the child says
the spunds for the word. Later in the program,
beginning with Lesaon 74, the small letters be-
come full-size. The child typically has no trouble
reading them because the child has dealt with
each word many times by Lesson 74. The tran-
sition iz therefore not difficalt.

Mo SKipping Allowed|

We have made this point several times, but it
iz extremely important. Do not push your child
by skipping lessons or by introducing new pro-
cedures before the program presents them, L i3
possible that your child may be able to progress
at a rate faster than that of Lthe program se-
guence; however, before this poasibility is a faet,
you must consider the nature of the reading skill.
The goal of decoding instruction iz to make de-
coding an automatic practice, not something that
requires a great deal of thinking time or a great
deal of effort. Therefore, the program should
progress at a rate sormewhat slower than what
would be possible if the only criterion for decod-
ing were, Can the child do it? In other wards, if
your child is on Lesson 30 and vou were to skip
ahead to Lesson B0, you would find that indeed
vour child can read some of the words—maybe
most of them. Bul simply being able to read the
words 18 not enough. You must make sure that
the ¢hild has enough practice to become rela-
tively fluent. The task of decoding should not be
a supreme effort, The goal of fluency and ease of
reading iz achieved if vou stay well within the
bounds of what the child 15 capable of doing. No
harm will come of the child's reading the words
was or ram ten or fifteen more times before
veaching Leszon 50. The addilional practice will
zsimply make Lesson 50 easier and provide more
reinforcement lor the child. 3o do not skip,

Also, do not introduce such skillz az "reading
the fast way™ {without sounding out words) be-
fore the program introduces them. Certainly the
child can learn these skills earlier. But unless
the child is very firm on zounding out, you may
have no ready way to correct the mistakes made
later when the child begins to “word guess.™ If
the sounding out is very firm, you will easily be



able to correct mistakes when the child later
reads words the fast way. If the child has learned
simply to say words, the child may have very
little trouble early in the program but may en-
counter very serious problems when highly sim-
ilar-locking words begin to appear. (After that,
this, those, them, then, and than have been
introduced, the child is not able to use a simple
word-reading strategy that works when the and
that are the only words that begin with th.)

Reinforcement and Corrections

To work effectively with your child, you must
convey the information the child needs, You must
also respond to vour child’s efforts. In respond-
ing to these efforts, you should reinforce appro-
priate behaviors and correct mistakes.

Although the lessons should be overwhelm-
ingly reinforeing, do not confuse being reinfore-
ing with being soft. You are soft if you “over-
look” mistakes or if you let the child get by with
a sloppy effort. This behavior is not reinforcing,
Furthermore, it is not realistic. The skills that
are taught early in the program will be used
later—all of them. If they are weak when they
are presented in their simplest form, early in
the program, they will most certainly be weak
later, when the child is expected to use them in
complex tasks. I the child is weak in all the
components of the complex task (which is what
will happen if you use a very low standard on
all skills), the child will fail hopelessly. The only
remedy would be to take the child back to the
beginning of the program and start over, this
time with a firm criterion on performance.

Some statements of reinforcement are speei-
fied in the seript for the daily lessons. However,
the seript does not tell you how to respond to all
the good things that should be praised. To be
reinforeing, follow these rules:

1. If the child is working hard, praise the child:
“You are a really hard worker.” (You can use
this kind of praise even if the child's perfor-
mance is not perfect.)

2, If the child performs well, praise the child:
“That’s amazing, You are really smart.”

3. If the child performs well on a task that pre-
sented problems earlier, express surprise. “You
got that right this time. T thought you'd have
a lot more trouble than that. You're terrific.”

4. Give the child a chance to show off skills that
have been maztered. “Wait until your father
sees you do that tonight. He'll never believe
g

Note that three of these four points express
surprise. The most effective reinforcement that
vou can present iz built around surprise, be-
cause the surprise shows that the child did not
merely do what you expected, but more. Doing
better than you expect is one of the most rein-
forcing experiences a child can have. Therefore,
the most effective procedure you can use to as-
sure that the child will find learning to read
very reinforcing is to challenge the child. If you
challenge the child to do something you think
the child can do, and if the ¢hild succeeds, you
can act amazed. Start by expressing a chal-
lenge. Ideally, the challenge should involve a
group of tasks, not a zingle task. “Let's do the
say-it-fast tasks for today, I'l] bet that you can't
do them all without making more than two mis-
takes. These are very hard words in the lesson
today.”

Present the tasks. If the child makes fewer
than two mistakes (which will probably hap-
pen), respond by saying something like “You
didn't make one mistake. I think you just got
lucky. There is no way you could be that good at
gay-it-fast.”

Even if the child does make more than two
mistakes, you are in & good position to permit
the child to save face without feeling defeated.
“T'hozse were hard words, weren't they? Let's go
over them one more time and make sure that we
ean do them, I'll bet some of them will come up
again tomorrow.”

To make the challenge effective, pick a group
of tasks that you are pretty sure the child can
do. If the child is firm on sounds, say, "l don't
think you'll be able to get all the sounds today
without making a mistake."

Remember, the goal of the challenge is not to
tease the child or to make fun of failure, The
challenge iz designed to let the child show you
that z=he can do more than vou expect, If you say,
“T wouldn’t be surprized if yvou missed two or
three of the sounds today,” the stage is set for
the child to make no mistakes (or possibly one)
and for you to say, “Wow, you did it. I don'i be-
lieve it. Those were hard.” Remember, if you
cannot say, “Wow, you did it" at the end, the
challenge was either o complete flop or less than
a total sueccess, The “Wow, vou did it" is what
the challenge iz all about.
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Two technical points about reinforecement:

1. If vou reinforce the child after every task, vou
will actually be teaching the child to go off-
task rather than ta work through the lesson.
The child learns that following each task will
he a “reinforcement break.”™

2. The same thing will happen if you frequently
uze elaborate {lengthy) reinforeerment.

Do not reinforece the child after every single
tazk. The challenge should always be presented
for a group of tasks. As you prezent each task
within the group, make very brief commenls such
a8 “That's it" ar “Good job.” Theze interruptions
should take no more than & second or two at
most, Try to maintain very fast pacing from ohe
task to the next. As soon az the child success-
fully completes a Lask, prezent the next task
with the amallest interruption possible. This
procedure is important not only from a “man-
agement” standpoint, but from a communication
standpoint also. IT the examples are presented
quickly. one right after the other, the child will
more readily see how the examples are the same
and how they are different. If long pauses inter-
vene, the child will not receive a message thal
15 a5 clear

[f the child interrupts you while you are pre-
senting, do nol reinforee the behavior. If you lis-
ten to the child or permit the interruption, you
reinforee interruptions, and they will cccur with
inereaging frequency, Simply tell the ¢hild,
"Whoa, Mot now.” Continue with the task. After
you have completed a group of tasks (such as the
say-it-fast tasks specilied for the lesson}), praise
the child (if the child performed well), Then,
“Now what was it you wanted o sav eariier?

In addition to discouraging the child from in-
terrupting you, praise the child for not inter-
rupting. Do not overdo thiz kind of reinforee-
ment. But if the child has a tendeney to interrupt
and il the child does not interrupt during a group
of tasks, say, “You are really a big person. You
didn’t interrupt one time, That's great. 1 didn’t
know vou could work that hard.”

A finzl reinforcement procedure: Occasionally
a child becomes frustrated, has a bad day, and
may produce a Lear or two, A goosd way to re-
spond to this behavior iz to say, "Do you know
how [ know that everything iz going to be all
right tomorrow? You're crying. That means you
care, That's good, because il you care, you'll keep
working, and if you keep working, you'll get it.
Do you know why? Because vou're very smart.”

Carrections

When the child makez a mistake, correct it
immediately. Il the child makes a mistake on
the second letter of a word that is being sounded
oul, do not wail until the child finishes sounding
out the word before correcting. Correct immedi-
ately, Correction procedures are specified for the
most common mistalkes the child will make.
These corrections are based on the three things
a good correction should do:

1. Alert the child to the mistake and where it
aceurrad.

2, Provide practice with the skill the child needs
to avercome the mistake.

3. Test the child within the context in which the
mistake oceurrad.

If the child makes a mistake in identifving
the third sound thal is presented in a sound ex-
BrCiaE:

1. Bignal the mistake: “Stop.”

2. Provide practice with the skill: "Thiz sound
iz aaa, What sound?”

3. Test the child within the context in which the
mistakes ocourred, “Remember that sound,
Let's go back and do those zounds again.”
Repeat the spunds in order, starting with
gound 1. If the child is able to respond to the
third sound correctly, the mistake has been
earrected. (This assertion does not mean that
the child will never misidentify the symbal
apain, il means thal vou know the child is
able to handle the activity in which the mis-
Lake oecurred.)

All three stepa are important, If you simply
tell the child the “answer™ without Lesting Lhe
child, vou have no way of knowing whether the
corrgcetion was Lransmitled.

Step £ of the correction doez not alwayz mean
that you “tell the answer.” The only way Lhe
child will know the sound that is called for by a
given symbol is i you say it however, some mis-
takes are different. If the child uses a particular
gkill, the child will be able to figure out the
answer. For instance, if the child is sounding out
the word ram but is unable to say the word after
sounding it out, you would not tell the child the
word. Instead, vou would make it easier for the
child to say the word fast.

Here is the correction:

1. You stop the child alter a few seconds, You do
not let the child flounder. *Stop.”



2. “Lister: rrraaammm. Soy that” (Child sava:)

“rrraaammm.”

“Now say it fast.” (Child savs:) “ram.”

"That's it."”

4. Point to the wreitten word ram. *Now do it
here, Sound it out,”
(Child says:) “reraaammm.”
“Say it fast.” (Child =ays:) “ram.”
“You did il.”

Leorm this corscetion procodurs. You will
probably have many oecasions to use it. MNote
fhat it follows the same three stepe az the cor-
rection for sound identification. You first sighal
that a miztake has been mede. You then provide
practice in the skill needed to overcame the mis.
lake. Finally, vou tezt the child on the word in
which the miztake ccourred.

ADDITIONAL ACTIVITIES

The pragram inclndes 2rund writing as part
ol each lesson, It does not specify other activities
chat reinforee reacing skills. Note taat the pur-
s of smund writing is not to teach writing or
senmanship. The rationale for sound writing is
:hat if the child copies sounds, the child must
attend to the shape details of the scunds. 1 the
Auild albewls Lo Lhese deCails aod assecioles Lo
wilh the name of the sound, the child will learn
the 2oundz fazter and better. The soand-writing
wyprrisss in obher words, are ineloded beeause
of their reading-related vahie,

Motet tisnot receszary to male sh, th, wh,
th, er, and qu =0 that they are actually joined.
Bul identify each combinat.on by the sound pre-
sented in the program,

To make ic easier for the child to 22e how com-
plex letters are formed (&, w, {, h, and other
letters shown with Lwo oF more arrevs), use lwao
different-zolored chalk {or pencil) lines. Alwaye
make the firsl parl of complex lelters with he
same color and alievs malke the second part with
the same secomd co.or, (For imstance, always make
Lhe first part with vellow and the second part
with white.)

You may also teach writing and spelling, In
fact, the reading program s:265 the stage for both
additional activitizz, What follows iz an outline

for the more basic reinforcement activities tiat
you |ni:|'_:;'|'|l'. pl.‘\:':-e'.r_'nL

Copying words.  Beginnong with Lesson 30,
voul can infroduce mpying words, Pick any words
thal have been presented in the reading lessmn,
Vrite three or four words on paper or the cha k-
biard {usiag Distar orthography). Leave a space
below each word and a line on which the child
is 1o copy the words. Direct the child to sound
it the words that vou have written, then to
copy each word,

Writing words from “dictation.” Beginning
in Lesson 34, you can prezant a more sophisti-
vated writing activity (one that 12 presented in
addition ta the copying activity, nol as a subsi-
tutel, Use this procedure:

“You're going Lo write a word that [ say.

"Listen: mat. L'll say the word zslowly:
mmmaaat, Say Lhal”

“Write the firat sound in mmmanat.

“TMew listen again. vmmmaaat, Wiite the mext
zound in meat.

“Listen again; mmmaaat Write the last sound
in et M

If the child has trouble solaling Lhe sounds
from the word, first 2ay the word, then tell the
child the first sound. Say the word again, Tren
say the next sound. After srezentivg the third
gound in the same way, present the exerose
above. Use any of the words that have been pre-
s bed i dhe lessoos,

Weriting stories from picfures. DBaginning
Lesson &0, present pirtures mthe child. B each
picture tell the child, *Make up a story for this
picture,” Reinforee the chid for zpelling wonds
chonetically, Do not expect the child to spell
words convenlionally (pasticularly irregular
wordsr. Typically, the child will have very few
inhibitions about expressing very elaborate idoas
and tackling any word composed of known
sounds, The result will be horrible misspellings

bul very clever recordings of the way we zay
thoze words,

THE SCHEDULE

Typically, lessons do not take more than fif-
teen minutes. In fed, you may be able to present
most lezzonz in twalve minuntes, It iz a good idea,
however, bo make 1 sehedu.e thal allows Lwenly
minutes for cach leeeon. If vou finieh early, rou
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SOUND-WRITING CHART
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can sither quit at that time or permit the child
to select a lun activity, such as the child playing
teacher and presenting part of the lesson to you.

Schedule the lessons for a specific time each
day. A gocd time is before dinner. Because the
lessons do not take very long, you may decide to
schedule the reading every day of the week inot
just on Monday through Friday). The advantage
of the every-day schedule iz that the reading
becomes a daily, nonnegotiable part of the day.
When children understand that semething is part
of the daily schedule, they accept it far more
readily than they do if it comes and goes or, even
worse, if it is open to negotiation. Do not nego-
tiate the schedule. Do not make deals over it.
Digcusz it after yvou have made it up. Change it
if it is inconvenient or unwarkakle, but do not
guccumhb ty “I'm tired today” or “Do we have to?
Huh?" Just smile and say, “Oh, come on, it only
takes a few minutes and vou're so smart you'll
go through it like nothing,” or “Well, let's work
hard and see how quickly we can get it over
with.” Do not argue.

Some parents who have used Distar Fast Cycle
have found that they can schedule two lessons a
day—one early in the day, the other in the
evening. These parents found that the early les-
sons go so quickly that presenting two lessons
during one day is not a problem. Often they wera
right. Sometimes, however, this schedule over-
whelms the child with information, even during
the early essons. If you feel that two lessons a
day ig possible for your child, try it. But remain
extremely sensitive to the possibility that the
new sounds and new skills intraduced by the
program may come so fast that the child does
not have adequate time to digest them and be-
come thoroughly facile with them. If you notice
that your child does not have goed retention of
things that were presented in earlier lessons,
abandon the schedule or modify it. A good mod-
ification is to present one entire lesson in the
morning. In the evening, repeat the first part of
that lessor, This part includes the work on sounds
and blending (and, later in the program, word
reading). Do not repeat the writing and compre-
hension activities for the lesson. IT the child does
wiell oo lhe review of the lessen preseobed ea-
lier iwhich should take no more than ten
minutes), begin the next lesson. Stop when the
twenty-minute period is over. Fegin the next
lezzon whare you left off.

Posting your schedule is a very good idea. In
that way you can use the schedule az a symbol

of the child’s sucecess, If you make up a schedule
that looks like a calendar, you can end each les-
zon oy writing the number of the lesson just
completed on the schedule, You can indicate that
the child has mastered the lesson by making a
star or a smiling face next te the lesson number.
From time to time refer to the number of lessons
that have been mastered, “Wow. You've already
got twenty stars. Look at that!” This technique
makes your schedule a stroog reinforcer.

Practicing the early fessons, Each lesson
presants a seript for all activities in the lesson,
which indicates precisely what you are to say. It
also indicates what the chid is to do and what
the child is to say when producing a correct re-
sponse for each task that vou present. Before
vou work with wvour child, make sure that voun
can present the tasks without lumbling or stop-
ping while you figure out what o say or whether
the child’s response iz correct. The only way to
become facile with the seripts is Lo practice them.
And practice means just that, Read the script
out loud. Practice doing what the script tells you
to do—for example, touching the ball al the be-
ginring of the arrow for the sound exercizes,
and then moving along the arrow. Aller you
present directions that call for a child's re-
sporge, say that responss to yoursell

These are the conventions for the script:

» What vou say appears in red type.

» What you or the child dees appears in paren-

theses.

» What the child says is prezented within quo-

tation marks.

Here is part of a task from Lesson 1:

5. Your turn to say the sound when | touch under
it. {Touch first ball.) Get ready. (Move quickly to
second ball, Hold.) “ssssss."

You first say, “Your turn tosay the sound when
I touch under it." You then touch the first ball.
Then you say, “Get ready.” You move quickly to
the second ball and hold. As you do this, the
child says, “Sssssss.” For this task, the child
produces the response, “s=5." [or other tasks,
vou will model or show the torrect response. But
remember, when the child iz suppozed to talk,
you don't talk. And you doa’t move your lips Lo
motth the responsge or clue the child. You simply
move under the ball and stop. The child produces
the responss,



PRACTICE PRESENTING LESSONS 1
AND 2

Assume that the child is sitting next to you,

Present each task of the lesson oul loud. He-
member, when the scripl indicates that the child
is to respond, you are not to respond with the
child or lead the child.

(o through the leszon a couple of times, until
v can present it without leoking at the book
all the time. Remember, vou are going to have

to ohserve the child and respond to what the
child sava. Try to maintain {ast pacing from task
to task, bul do not rush each task. Present each
task in a conversational way, not in a stilted,
schoolmarm manner,

Practice quick praises for gquick response. and
practice corrections,

After vou take these steps you will be ready,
and the preparation for the later lessons should
not take more than a quick run-through before
you present Lhem to vour ehild,
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Lessons 1-100

INTRODUCING THE PROGRAM:

AY TO YOUR CHILD:

m going to teach you how to read. We're going to work every day for about fifteen
inutes. The work is hard, but I think you can do it. You're going to learn the sounds

hat you'll use when you read, And you're going to learn some good word games.
foday we're going to do Lesson 1.



~ TASK 1

o
e
o

g 1

- LESSON 1

SOUNDS INTRODUCTION

1. {Peint to m.}) I'm going to touch under this
sound and say the sound. {Towch first ball of
arrow. Move guickly 1o second ball, Hold two
seconds. ) mmmmmm. (Release point.}

LA Your wrn'to say the sound when | taugh

under i {Touch first ball) Ged ready, {Mowve
quickly to second ball. Hold.) "mmmmmm.”

{Tﬁ correct child sai.iin'g' awrong sound or
nod nasp{:uni:;llng } The bﬂqnd & mmmmmm
[Repeat step 2.),

{Touch first ball. } Again. Ge. regdy. [Move
quickly to secand ball. Hold.) "mmmmmm.™
{Repeat three more Hmes.)

m

@ —
®

4, (Point'to 8.} I'm going 1o lousch under this
sound and say the sound. (Touch first ball of
arrowe, Move guickly to second ball. Hold.)
555555, (Aelease point.)

B Your turn to zay the sound whean | louch

under . (Touch first ball.) Gat ready. (Mave
guickiy to second ball, Hold.) “ssssss.”

- {To correct child saying a wrong sound or

‘not respnnﬂlng i Th{.‘ 2OUAG T =3 555555
{Hemal slep 8 ]

6. {Touch first ball.‘.l .-E-.gam. Get :raa-:r"_.r. {Mmre

quickly to second ball. Hold.) “s558558."
{Repeaat thrag more times_)

S

I —

TASK 2 SAY IT FAST

1. Let's play say-it-fast. My lurm: motar (pausa)
beoat. {Pause.) Say i fast. motorboat.

2. our turn, Wail until | tell vou to say il tast
maotor (pause) boat. (Pause.) Say il fast.
“moterboat.” (Repeat step 2 undil firm.)

(To'correct child saying word siowly—Tfor
“example, “motor [pause] boal™) You didn't
say il {ast, Hera's sa_-.nr‘q it fast: met-:rrbnat
_Saa,r that-‘motorboat.”
ﬂg.:nrr (Repeat step 2i) 7

3. MNew word, Listen: ice (pause) ::ream
(Fause.) Say it fast “icecream,”

4, Mew word, Lisien: sis {pause} ter. (Pause.)
Say it fast. "sister.”

8, New word Lisien: ham (pause) burger.
(Pause.) Say it fast. “hamburger.”

6. Mew word. Listen; mmmaeaes. (Pause.) Say i
fa=t. "me

7. Mew woard, Listen: lifff, (Pause.) Say it fast,
Ilif_ll

8. (Bepeat any words child had trouble with. )

TASK 3 SAY THE SOUNDS

1. I'm going to say some words slowly, without
stopping. Then you'll say tham with me.

2. First I'll say am slowly, Listen: aaammim.
Maw 'l say me slowly. Lislen: mmmase.
BMow I'll say In slowly. Listen: fiiann. Mow [l
zay she slowly. Listen: shshshées.

3. MNow il's your lurn 10 say the words slowly
with me. Take a-deep brealh and we'll say
aaammm. Get ready. “asammm.”

MW IE!L. dI:- Ifh-.—ﬂ uar! {

S P ol WL U B Bl ol SRR B N BT S LT I L

| {To correct if child stops between sounds—
for example ‘aaa [pause] mmm':) Dan l
210p, Lizten. (Dol pause belwean sounds
“@and m as’you say- aaamimm.| Take'a dﬂ{tp
hn:riih and we 'l say agammm, Getiready
“aaammm: | (Repeat untif: ch:ld responcis
with YO gl :

A e e ———

4,  Mow we'll say ii'lnnn. Get ready. “liinnn."" Mow

we'll say ocoonnn. Gei ready. “ooonnn.”

5. Your tum to say words slowly by yourself, Say

aaammm. Gel reéady, “agammm.” Say B,
Get ready, ilifff." Say mmmege. Geat ready.
“mmmeéd,” Giood saying the words slowly,

i



32  TASK 4 SOUNDS REVIEW

Lel's do the sounds again, Sea il you
remember em, {Touch firsl ball for m.) Gel
ready, (Quickly move to second ball. Hald.)

‘mrnarnmm.”

& o
-

(Touch first ball for 8.5 Gel ready. |Quickly
move 1o second batl, Hold.) “ssssss.”

S

@ -
L]

TASK & SAY IT FAST

1.

2

Lel's play say-il-Tast again. Listen: mator
(pause) eycle. Say it fast, "'motorcycle.”
mmmeée. (Payse.) Say it fast “me.” iiiffh.
(Pause.) Say it fast. "if,” shshshégd.
(Pausge.) Say it fast, "she.”

TASK 6 SOUNDS WRITING

{MNote: Refer to cach symbol by its seund, not by
il lettor name, Make hovizontal rulez on paper
or a chalkboard about two inches apart. Sepa-
rale writing spaces by spaces about one inch
apart. Optionally, divide writing spaces in hall
wilh a dotted lne;=&-~-—-—.)

1.

See chart on page 24 for steps in wriling m
and 5.} You're going to write the sounds that |
write. You're going (o wrile a sound on each
line. |'ll skow you how to make each sound.
Then vou'll wiite each sound, Hete's the first
SOUnd You re going 10 wWiie.

Hera's how you make mmm. Watch. (Make
m af the beginning of first ling. Start with a
vertical line J/

Then add the humps: ‘L-l—\l

(Point to m.) What sound? “mmm,” First
you're going to lrace the mmm that | mada
Then you're gaing to make mare of them on
the fine;

3.

(Help child trace sound two or three limes,
Child is then to make three to five m's on lop
line, Help child if necessary, For each
acceptable letter child makes, say:) Good
WTEEFMIG) T T,

Here's how to make sss. Walch. (Make s at
beginning of second fine. Poirt 10 8.) Whnat
SCUNd? s,

First you're going 10 trace the 555 thal |
made, Then you're going lo maks more of
them on the fine, (Help child trace sound bwo
ar three times. Child is then (o make three to
five 5's.0n second ling. Help child i
necessary. For each acceplabie letler child
makes, say:) Good writing s85.

LESSON 2

1.

SOUNDS REVIEW

{Point 10 m.) I'm going to fouch under this
gound and say the sound. (Touch first Dall of
arrow, Mowve quickly 1o second ball. Held two
seconds.) mmmmmm, (Release point.}
Your turr 10 say he sound whan L iouch
wider it. [Touch first ball) Get ready. (Move
quickly 1o second ball. Hold.} "mmmmmm.”

{Te correct child saying & wrong sound or

not responding:} The sound is mmmmmm.
(Repeat step 2.) |

3. (Touch first ball) Again. Get ready. (Move

gquickly 1o second ball, Hold.) “mmmmmm.”
{Repeat three more times. )

S



4, (Pointio s.) \'m geeng to louch under this

sound and say the sound (Touch first bail of
arrow, Move quickly to second ball. Hold. )
553555. (Relaase paint.}

5. “our tuen do say the zound when [ oueh
urder it (Touwch first ball.} Gel ready. (Move
guickly lo second ball. Hold) “ss8555. 7

| {To correct child saying & wrong sound or
\» not responding:) The sound i5 883668,

[Rep=at stepﬁ}
§. (Touch first h-ﬂ"}.ﬂ.gm'l .:et reaa‘n il'u"!-cl'u'e

quickly to second ball. Hold.) "ss5855.
iRepeal three more times.)

- TASK 2 SAY IT FAST

b A, Lavs play say-l-fast by luim: lawn (pausze)

I.I.: - - [
3. New word. Listen: side {pause) wilk,

mower. (Pause,) Say it fast Iawnmﬂwar.
2. our tuen, Wil urtiz | tell you to say it fas
lawn {pause} mower. (Pausa.) Say o fasl
“lawnmower.” (Repeat step 2 until firm. |

e — i = - i ——

{To correct child saying word slowly—lor

exampie. “lawn [pause] mower' "} You didn

say il fast. Hera s saying il fast: lawnmower.

Say that "lawnmower” Now let's o that
tpart again (Repeat step 2.)

{Pause.] Say i fast. "sidewalk.”

" Mew word Listan: (1, (Pause.) Say il last

e

8 Maw word, Listen: mmméés, (Pause.) Sey it

fHet "me

. B MNewwora Listén- aaammm. (Pause.) Say o

fast. “&m.”

A7, Mew word Listan: diinnn. {Pause ) Say it fast

Ty

i

-8, MNew word, Uisten- shshshee, (Pause.) Say

it Tast, "she.”

'!_!. {Repeat any words child had rouble with

TASK 3 SAY THE SOUNDS
1. I'm going 1o say some words slowly, wilhou
stopping. Tien you'll say tham with me.,

2, First I'l say she slowly. Listen, shshsheea,
Mow I say me stowly, Listen: mmméed.

Now Tl say ship slowly Listen. shshshiiip.

3. Nowis yout tuin tosay the words stowdy
wilh me. Take a deep breath and wa'lk say
shshshees. Got ready. "shshshéés.

[To correct o cnltd stops heh-.raun munds—
for example, “shshsh [pause] ééd’) Don't
stop, Listen (Don't pause between sounds

sh and @ ag you say shehsheéd.| Take a |
deap breath and we'll say shshshége, Get |
ready. ‘shshshééd.” {Repeat until child |
respands wﬂ:h e, }

4. Now we'll Fug,r mmmees, Get lr-ad'.r
“mmmeee.” Mow well say shshshiiip. Ge!
ready “shzhshiilp,” Now well say
aaammm. Gel ready. "asammm.’ Now we'll
say liinnn, Gel ready. “iiinon.”" Now we'll say
Hifff, Got reachy "HIfH."

5. Yourtura o say the words slowly by yourseff.
Say shshshéad. G2y ready "shsheheaa ™
Say mmméed, Get ready. “mmméss " Say
shshshiiip, Get ready. 'shshshiip,” Say
aaammm. Gel ready. “agammm.” Say
liinnn, Gel ready. “iinnn.” Say itH, Gel
ready. “iifff.” Good saying the words slowly.

TASK 4 SOUNDS REVIEW
1. Let's do \he sounds sgals, See i you

remember them. (Touch first ball for m.) Get
ready, (Quickly move 1o second ball, Hold.)

“mmrmmmen,

L -
.

2. (Touch first ball for 5.) Gel ready, {Quickly
move to second ball, Hold ) 5558857

S

- -—
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TASK 5 SAY IT FAST

1:

2,

Let's play say-i-fast again, Listen: sis
ipause) ter. Say it fas), “sister.”

LESSON 3

TASK 1

Mis (pause] ter. (Pauses) Say it fas, “mister”

mo (pause) thay. (Pause.) Say it fast
Umother.” jiifff. (Pause.) Say it fast, if."

1.

sggeee, (Fause,) Say i fast "see.” nnnoad.
(Pause.) Say it fast. "ne.” aaammm. [Pause.)

Say it fast. "am,”

TASK 6 SAY THE SOUNDS

1.

Your lum o say the words slowly: Say
mmmaaannn, “mmmaaannn.™ Say
wwrwiiilll. “wwwiilll.” Say shshsheeg,
'shshsheee.” Say sssiiit. ' sssiiit.”

(To correct child saying a wrong word or
not responding:): Listen. (Don’t pause
between sounds s, I, and 4 as you say
sogiill.) Take & deep broath and we'll say
sssiiit. Get ready “sssiit.” (Repeat until
firm.)

SOUNDS INTRODUCTION

(Pointto:a.) Here's a new sound. I'm going to

totich: under this sound and say the sound.
(Towch first ball of arrow. Move guickly 1o
second ball. Heold.) aaaass.

el turm o say the sound wiren | touch
unider-it. (Touch first balk.) Get ready. {(Move
quickly 1o secoend ball. Hold.) “253454."

| To correct child saying a wrong sound or
nol responding: ) The =ound s A45353.

" [Repeat step 2.)

3.  {Touch first Ball.) Again: Get ready. (Move

TASK 7 SOUNDS WRITING

(See charf on page 24 for steps in writing s
and m.)

You re going o write the sounds that | wrile.
Here's the first sound you're going to write:
{(Wrile s at beqinning of first line. Pant to s.)
What sound? sss."

Firstirace the 88 thal |.made, Then make
mare of [hemon this ling, {Afler racing s
several imes, child is 1o make three to five
5's. Help child if necessary, For acceptable
letters say:) Good writing sss.

Heare's: the next sound you're gaing 1o write.

quickly to second ball. Hold.) “a&aasa.”

TASK 2 SOUNDS REVIEW

(Write m at beginning of second line. Paint o

m.}Whiat saund?! mmm. "

Firat trace the mmm that | made. Than mak
moré of them on thigline | [Aflter tracing m
several times, child is to make three 1o five
m's. Help child if necessary, For acceptable
letters saw:) Good writ ingl mmm,

=
L

You're going to-say all these sounds, [Touch
first ball for m.) Getready {Quickly move 1o
second ball. Hald.)) “mmmmmim,”

m

& E—

{Touch first ball for a.) Get ready, (Cuickly
move 10 second ball. Hold) “zadaas.”

d

{ Touch first ball for 8. (Gl Feady. {Quickly
move 1o second ball. Hold,) "ssssgs.”

S

I
i



?',:.Thsu 3

1 Your furn 1o say (he wmm siowly. Say
1 _-n'Tuuunnn “rrivuunnn. " Say mmmaaannin,
f ‘mmmaaannn,’ Say thththiiisss,
S hththilisss, ! Bay waewlde. CwwwBEe. Say
shshshéee. ahshﬁhaéé

SAY THE SOUNDS

C-not responding:) Listen. (Don't stop between
{1:sounds sh and & as you say shshshegs,)
U Take a deep braath and wo'll say

i1 1Hepaa: unth firm.)

1
7
I'I'-' g

AT R

TASK ‘I‘A&I{ 4 SOUNDS

| f!l,.LHp play Ea'_.r-il Aast with these sounds My
i . (Touch first ball for m. Move quickly to
Wik second ball. Hold.) mmmmmm. (Release.)

A end of armow,) m.

Your trrr. First you'll say it Eliﬁ‘i“i'jl' Then you'll
Ay I fast (Touch first ball for m.) Say the
Al isound stowly, {Move quickly to Second ball,

[ Hokd ) "mmmdanmim.” (Release.)

Wl (Teuch first ball.} Say it fast. (Move quickly to

13 {Toueh first ball for a.) Say the sound slowly
Ll iMove quickly 1o second ball. Hold.)
. ‘anaaaa.” (Retease.) (Touch first ball for a.)

1 Say 1 fast. (Move quickly 1o end of arrow.)
il

r 'E-:.'[Tﬂ correct child $a1,r|ng a wmng word or i 1.

‘‘shehahbéa. (3ot ready. " shehchae | 2,

: -r.l:.-: ;.' Ell'ld D!- arm‘} -|m_.-|_ - .I 5 ; 2.

<A Touch first ball for-a.) Say the seund s*ﬂw‘“g,r 35
iMu'u'n uumklg,f to second ball. Hold.}

“asaaga.” (Touch first ball for a. }591, il fast,

{Move quickly to eénd of arrow.) “a.’

TASK 5 SAY THE SOUNDS

We're-gaing lo play 2 new say-it-last game,
First you'll say the waord that 1 say, slowly.
Then you'll say i fast. Say (pause) mmméads
“mmmese.” Now say || fast, 'me,

Say (pause) mmmaaannn. ‘mmmaaannn.’
Now. say iLfast. "man.” Say, (pause) ji.
it Mowe say it fast, Uil Say wwwees,
“wwwdes. Mow say il fast "we,"

Let's do Inose words agsin: (Repeat step 2
untif firm.} !

TASK 6 SAY THE SOUNDS
[ (Touch first ball,) Say it rn.f,l {Move quickly to A

I'mv going 1o'say Lhe sounds on tha armaw, ;.
(Touch first ball. Quickly move 1o second ball.
Held for aboul three seconds. Ouickly move
to third ball and hold for about three secands,
Say asammm withoul pausing between
sounds as you touch under ‘each sound.
Repeat.)

Thig lime I'm going tosay the sounds, You
touch under each sound as 1 say it Put your
fingar o thie first ball ' Gel ready. assmmm,
{Hold each sound for about threg seconds.

CDu not pause between sounds. Ghild touches

under ‘@ach sbund as spon as you siar'. 10 say
it}

< Again; tinger on the firs! ball’ Get raady.

aaammm, fFIapaat uril firm.)

......

' i_Tt;- nurracL Huld chitd's finger and move It
‘ to appropriale balls on arfow as you say

aaammm. Then repeat,)

==

e 'rrum:h first ball for m.) Say the sound siowly.
il (Move quickly to second ball. Hold,)
[ mmmmmm. (Release.) (Touch first ball for
() Say it fast. {Mwa quickly 1o end of
(it amow.) ' 'm

'8 (Touch first ball for 8.) Say the sounid siowly.
1 {Move quickly to second ball. Hold ) “ssssss.”
L Mouch first ball for 8. Hold.) Say il fast. {Move
W quickly 1o end of arrow.) s,

am




TASK 7 SAY THE SOUNDS.

1.

' going 10 Say e sounds on NG AToW.
(Touch first ball. Quickly move to second ball,
Hold for about three seconds: Emw:.f move
o third ball and:hold for about three seconds.

Say sssaan without pausing between sounds.

as you touch under each sound. Repeak)’

This gmeg T'm goieg to aey the sounds: You |

touch under each sound as | say it Put your
finger on fhe first ball. Get ready, sssaaa.
(Hold each sound for about thrae seconds.
Do not pause betweeh sounds. Child tolches

_ undareanh sr:rundaur:run as you start tusay

1
Again, finget ml!m hrs.ibull Gel ready
m{ﬂapeatunﬂlﬁrm] E

TASKS SOUNDS WRITING

1.
2,
3.

(See chart on. page 24 for MEps in wrlling a
andm.) -

Yoiree golng to mmsmmmm ot
Mere's e sl sound youre going lo write.

(Write a at h-eginmng of first line. Point to'a.)
Whiit seund? “aaa.”

. First rags the aaa thal | made. Then make

more of them. on this ne. {Anerirunnga N
geveral times, child is 1o make thrae to five
a's. Help child if necessary: For each:-
aocepiable letler say,) Good wriling saa.
Here's the nest sound you're going lo-wiite,

(Write m at beginning nf am:mu nna Paoint 1o

m.) What souneg?” mme’ 1

Flest irace the mmm that | made. Thun maie
more ¢f themn on this line. (Afler racing m
several times, child is o make three to five
m's. Help child If necessary. For annaplahla
letters say:) Good weitng mmm.

LESS(JN 4

TASK 1 9 EEH.HID‘E HE\"IE"H

1. You're gmnn 1o say a.ll thuﬁe suunm ﬂﬂwh- .:
first ball for .} Get ready. (Quickly move to
second ball. Hold.) “mmmmmm.”

2. _{Ti:uch first ball for-a, jl Gt rﬂal:t:r tt}ull:Hy
: mauatasaaundhan h:l} ‘aaagas.”

"'s.'{mwmwlmsh}ﬁmmaﬂﬂﬂum

mhmﬁmﬁdhﬂﬂ Hold.) "ssssss."

S

.._ o

. TASK 2 SAY THE SOUNDS

. Your um o mﬂi‘re_rwdsﬁmw
Ty aaat “saal,”
Say eact. "6aét." _
Say mmmasaat.' mmn'1um gt
Say ththithillsss. “thihihlilsss.”
Say mmﬂmnn.'_‘nmmnn.
Say nnnooot. "nnnogot,”
Say thththaaat. “thththaaat,”
Say wwwddd, "wwwsss "



TASK 3 SOUNDS

1. You're going 10 say sounds slowly, then

woli'ie going 1o Say them fast. (Tauch first ball
for's.) Say the sound slowly, (Move quickly to
second ball. Hold.} 'ssssss.” (Helease.)
iReturn to first ball.} Say it fast, (Mowve quickly
to end of arrow.) “s.”

(Touch first bali for m.) Say the sound slowly.
{Maove quickly to second ball. Hold.}
“mmmmmm.” (Release.)

(Return to first ball for m.) Say it fast (Move
guickly to end of arrow.) “m."

(Touch first ball for a.} Say the sound slowly
{Move guickly 10 secand ball. Hold, )
“aagaaa.’” (Release.)

(Return to first ball for a.) Say 1t fast

(Mave quickly to end of arrow.) "a.”

- TASK 4

] S
i

SAY THE SOUNDS

Say FrruuLnnm, Ureraunnn:
Say it fast. “run.”

Say aaat. "agaal”

say it fasl. Mab”

Say nnndodt. "nnndsot”

Say 1t tast. "not.n

Sav thihthiiisss. “Ihththiizss.”
Say il fast, "ihis."”

Say mmmaaat. ‘mmmaaat.”
Say it fast. “mat.”

‘Let's do those vords again. (Repeat step 1

-until firm.)

TASK 5 SAY THE SOUNDS

1.

I'm going to-say he sounds on theamow
Touch first ball, Quickly move to second ball.
Hold for about three seconds. Quickly move
to third bail and hold for about three seconds.
Say mmmaaa without pausing betwean
sounds as you touch under each sound,
Repeat.)

This time:1'm oing fo say the sounds. Yol
tovch under each sound as | say it Ful your
finger on the first ball. Get ready. mmmaaa.
{Hold each sound for about three seconds.
Do not pause between sounds. Child touches
under each sound as soon as you starl 1o say
it

Again, finger on the first ball; Get ready.
mmmaaa. {Repeat until firm.)

_ma

Ll

[To correct: Hold child's finger and move it ¥‘
to appropriate balls on arrow as you say
mmmaaa. Then repeat.) '

TASK 6 SAY THE SOUNDS

1.

'ty going to say the sounds-on'the arrow
(Toweh first ball. Quickly move to second ball.
Haold far about three seconds. Quickly move
ta third ball and hold for about three seconds.
Say sssaaa withoul pausing between sounds
as you touch under each sound. Repeat.)
This ime i'm going.to say e sounds. You
wuch under each sound as | say it Put your
finger on the first bail. Gef ready. ss=aaa,
{Hoid each sound for about three seconds.
0o not pause betwesn sounds. Child touches
under each sound as soon as you slart o say
i)

3. Again, finger on the first ball. Get ready

sssaad. (Repeat until firm.)

_sa

{To eorrect: Hold child’s finger and move it
1o appropriale balls on arrow as you say
sssaaa. Then repeal.) |
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TASK 7 SOUNDS WRITING

—

2.

[See chart on page 24 for steps in writing s
and a.)

You're going 1o wrile the sounds thal | write.
Here's the first sound you're going to wrile
(Write & at baginming of first ling. Paint to s.)
Whal sound? "8ss.”

First trace the sss that | made, Then make
more of them on this line. (After tracing s
several times, child is to maks three 1o five
s's. Help child if necessary. For each
acceptable letter say:) Good wriling sss.
Here's the next sound you're going 1o wrile.
(White a at the beginning of second line, Paint
o &.) What sound? “aaa.”

First Irace the a that | made. Then make more
of them on this line, (After tracing a several
times, child is to make three o five a's. Help
child it necessary. For acceplable letters say:)
Good wriling aaa.

LESSON 5

TASK 1 SOUNDS INTRODUCTION
1. (Pointte é.) Here's & new sound, I'm going 1o

touch under this sound and say the sound,
(Touch first ball of arrow, Mowve guickly to
second ball. Hold,) eesess,

Your turn 10 say the scund whan | louch
urder it. {Touch first ball.) Get ready. (Move
quickly 1o second ball, Hold.) “éééeaa,”

L
3.

{To correct child saying & wrong sound or |
not responding:) The sound i5 G8EEEE,
Repeat step 2.} |

{Touch first ball.) Again, Get ready [Mn-\fﬁ
quickly to second ball, Hold.) "é¢aaa8s."

e

TASK 2 SOUNDS REVIEW

1,

Youre going to say all these seunds, (Touch
firgt Hall for a.) Gt ready. (Cuickly move to
sacond ball, Hold.) "aaaaas.”

d

@ -
®

iTouch tirst ball for 8.} Get ready, (Quickiy
move 1o second ball. Hold,) 'ssssss.”

S

._

i Touch hrst bail for m.) Gal ready. {Cuickly
mowve to second ball. Hold,) “mmmmmm,”

m

& - o
L

i{Touch first ball for 8.) Get ready. (Quickly
move to second ball. Hold.) "éegdss.”

e

o =

TASK 3 SAY THE SOUNDS

Your urm Lo say the words slowly.
Say mmmésa. "mmmesés,”

Say 555688, 5558867

Sav thththaaat. "thththaaat.'
Say WWWEEE, "WwweaE "

Sayv aaannnd. “aaannnd,”

Say aaammm. "asammm.”

Say éEEt. "eést.”

ey 1iFee, i

TASK 4 SAY THE SOUNDS

1.

Say ssseee "sssedbd”

Say il fast. "see.”

Say thththaaat. “thththaaat.”
Say it fast. “that.”

sy HfeE, it



Lt Sal in fast. it

R T T

e | fast vl

[ 58y saammm. aaammm,"”

Say iast. “am.”

e Lel's do those words agsm {Repeat step 1
’-j-untll firim. )

l“..'rn'sﬁ 5 SOUNDS

1 ":'nu g going to say-sounds sle:nwl',r than
Sy e oing 1o say them st (Touch first ball
for-&.) Say the sound slowly. (Move quickly 1o
. “second ball. Hold.) "eaadée.” (Release.)
' {Retun lo first ball ) Say |t Tt (Move quickly
1u end of armow.) e

L 3 : -
[ ]

| i,f ETmJ-Eh first bait for 5.) Say the sound' sidwly.

E' " [Move quickly 1o second ball, Hold.) “ssssss.
| [Release.

el Return to first ball for 8.) Say it faslt (Move

L gquickly 1o end of arrow) 'S,

-

. ‘mmmmn'm [Heﬁease |
'- f Z':..{F_Iaturn to first ball for my) Say il fash
{Mave guickly 1o end ul arrow.} 'm

1Tt||.mh first ball for a.) Say ihe munﬂ slowly,
ihimn quickly 1o second ball, Hulu j

| “haaaag " (Release.)

1H-e1um 1o first ball for a.) Bey 1 fast

Bl I:Mﬂ-'l.-'-E quickly 10 end of arrow.) "a."

TASK 6 CHILD TOUCHES SOUNDS

e

1. (Point to é: } ¥our turn {0 tolch the sounds
anel say therm, Firsl you re gong (o say this
solnd siowly'and then say it fast. Touch the
first ball of the arrow, You're going 1o movi 10
tho next ball an'the arrowr-and slop. When
you stop; say the sound siowly. Do it.
“pieees Now s2y it fast (Child slides finger
quickly under @,) “a."

e

® =
LB

| (To t:nrrect- Hnld chllti s finger an:l move it
appropriately as you say: y Do it with me.
Say the sound slowly. & Now § say it

| fast, "&." (Repeat unhl child ras;pcmds 4ot
corfactiy. Then repeatatep 1.} !

e e e e

2. Touch the firet ball for he nexl sound. Moves
i ihe next ball and say the sound slowiy.
“ggagss: Mow say it fasl vs.”

S

[ ] o
(]

3. Tolich the first Dall for the next sound. Move
1o the 'rexl hall and say the sound slowly.
“mmmmmm;” Now say il fast. 'm

L & -
o

4. Touch tha first ball for the next sound. Move
{0 the nend ball and say e SO0 Skiwty.
Maaaaa Now say l'fast va "

d

g il
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1.

5.

TASK 7 RHYMING

I'm gaing to rhwme, (Touch first ball for m.)
This-is the sound I'm going to stant with. Gat
raady o say the sound. (Quickly shide o
sacond ball and held.) “mmm.”

(Return to first ball.) I'm going Lo syene with
(pause) eat. What am | going to rhyme with?
“ear,” (Slida quickly 10 second ball under m.
Hold for about three secands, then slide
quickly 1o end of arrow as you say:)
mmmeat. (Retorn o first ball.) Say it faz
{Slide to end of arrow as you say:} meat. |
rhyrned with {pausa) eat.

{Touch first ball.) Mow I'm going o rhyme with
{pause) at. What am | going 10 thyme with?
“al” (Shde guickly to second ball under m.
Hold for aboul three seconds, then slide
quickly to end of arrow as you say:) mmmat.
{Retumn to first ball.) Say |1 fast. (Slide to end
Of AIFOW a5 you say:) mat. | rhymed with
{pause) at,

(Touch first ball.} Mow Pra going to rhyme with
{pause} &, Whal am | going to rhyme with?
"g." (Slide guickly to second ball under m.
Hald for about three seconds, then slide
quickly 1o end of arrow as you say!) mmme.
(Return to first ball.). Say it fast. (Slide to end
of arrow as you say:) me. | rhymed with
{pause} &

(Touch first ball.) Mow it's your turn 1o rhyme
with (pause) &, (Slide quickly to second ball.
Hodd for about thres seconds, then shide
quickly to end of arrow.) "mmme.”

(To correct il child doas not respond or
says "mmm” only:) Dot with me. (Touch
first ball.) Rhymes with (pause) &, (Slide to
sacond ball. Touch forthres seconds and
then slide quickly 1o end of arrow as you say
mimme withoul pausing betwean sounds.
Repeat correction until child responds with
you, ihen repeal step 5.)

{Return to first ball.) Say it fast. (Slide 1o end
of arrow.] "me." You rhymed with [pause) &
{Touch first ball.) ¥our turn to rhyme with
{pause) at. \Whal aré you going to rhyme
with?"aL" Rhyming with [pause) at, (Stide
quickly to second ball. Hold for about three
seconds, then slide quickly to end of arrow.)
“mmmat.” {(Retum to first ball.} Say it fast
{Slide to end of amow.) "mat.” You rhymied
with (pause) at.

L

m

{Tonach Ditst ball.) Your tuen lo rhyme wilh
(pause} eat. What are vou going to rhyme
with? “eal.” Fhyming with {pause) eat. (Slide
quickly to second ball. Hold for about three
seconds, then slide guickly 1o end of arrow.)
“rnmimeat.” {Relurn to first ball.} Say it fast,
{Slide to end of armow.) "meat.” You rhymed
with (pause) oat.

TASK 8 SAY THE SOUNDS

1.

{Point io @m.) You're going fo touch undar
these sounds and say them. Here's whal
you're going to say. (Pause.) eéémmm. Say
that. "eeemmm.” Again. "eeemmm.”

fouch the first ball of the arrow. Gel ready (o
lalich under he sounds and say trem, (Child
louches under @ and m and says "égemmm’”
without pausing between sounds.) Good
sounding out

_eém _

3

|To correct if child pauses between sounds
ar does not touch and say sounds at the
same time:) Let's say the sounds, {Hold
child's finger and move it to appropriale balls
a8 Yyou say @ammm without pausing
petwesn sounds, Repeal until child
responds with you. Repeat step 2.)

(Foint to 8s.) You're going to touch under
théezse sounds and say them. Here's whal
you're going to say {Pause.) eééesss. Say
that. “268555." Again "2e8sss.”

Touch the firsl ball of ihe arvow.. Ged ready 1o
touch under the sounds and say hem, Go.
(Child touches undar & and s and says
“Béesss” without pausing belween sounds.)
Good sounding our.

. es




'TASK 9 SOUNDS WRITING

1. (See chart on page 24 for steps inwriting e
and a.}

90 You'ra going to wite the sounds that | write
ur Here's the first sound you're going 10 wrile
3, [Point fo &) What sound? "888." Yes, we re

D gaing 40 wnile 888 withaul a hne,
i First Irace the @& that | made, Then make
(B mgre of them on thig line. (Afler tracing e
saveral imes, child is to make hree 1o five
v e's Help child it necessary. For each
i apceptable eller say:) Good wriling eee.
5 Hera's the next sound you'te going Lo wiila,
1L {(Write a at beginning of second line. Point fo
A Say What sound “aaa.”
8 First trace the aaa that | made. Then make
maore of them on this Ting  (Alter tracing a
several imes, child is 1o make three 10 five
‘a's. Heip child if necessary, For acceptable
letiers say:) Good writing aaa.

'LESSON 6
ES_I,{ .1 SOUNDS

. [Touch first ball for &.) You're going 10 say the

il sound slowdy, Then you Il say it iast, (Move

| guickly to second ball. Hold ) "'8ée.”
{Release.)

- {Return to first ball.) Say i fast (Move quickly
o end of arrow.) "&."

e

& =
™

9. Touch first ball for's.} Say the sound slowly.
e (wkovie guickly to second ball. Hold.) "sss.”
{Release.)

{Return 10 first ball for s.):Say il fast. (Move
guickly to end of arow.} "s.”

3.

[Touch first ball for a.) Say [he sound slowky. 4
(Move quickiy to second ball. Hold.) "aaa.”
(Releasa. )

(Return 1o first ball for a.) Say it fast, (Move
guickly to end of arrow.} "a.’
] —

(Touch first ball for m.} Say the sound sfowly,
(Move guickly to second ball. Hold.) "mmm,’
(Aeleaze.}

{Returm to first ball for m.) Say it fast, (Move
guickly to end of arrow.) "m."

m

TASK 2 SAY THE SQUNDS

Your turn 1o say the words slowly
Say WWWEER “wWWWEeEa."

Say fiinnn. iinon:™

Say rrruuuannn, “rrrosunnn.”
Say nnnocot, "nnnocot.”

Say tfriinnn. “Hilinon.”

Say adet. “eeat.”

Say thihthaaat. "thththaaat.”
Say ffigeet. "iffégact."

Say 555688, s5608.

Say sssaaatl. "sssaaat.”

Say sssesennn. “sssedennn.”
Say sssilinnn. "gssiiinnn.”



TASK 3. HH'HA“HE

T Fm gqm;ﬂmﬂm'na I['Fbuﬂ‘-frrsi bﬂll for m.)

-

This is the sound I'm going tostart with. Get
ready to 38y the'sound, [ﬂuﬂdy:ﬂdu to
second ball and hold.) "mmm.” '
(Returmn-to:lirst ball.) I going to rhyme with
(pause) 8. What am I going to rhyme with?.
@, (Slide quickly lo second ball under m,
Hold for dbout three: seconds, then slide.
‘quickly to end-of arrow a8 you 2ay:) mmma.
(Return o first ball.) Say it fast. (Slide to end
ol RITOW 28 jou Say: ) o, Im:.'mﬂﬂmth
-(pause) &, A
{Touch first ball ) Now.I'm going (o rhyme. with
{pause) ent. Wiiat am | going to thyme with?
"gat.” (Slide quickly to second ball under m.
Hold for about three seconds, theh slide.
quickly to-and of armow as you say:)
mmmeat. (Retum 1o first ball.) Say it fast.
{Slide to end of arrow as you say!) meat. |
rhymed with (Pause) aat.
(Touch first ball.} New I'm going 10 riyme-with
(pause} &n, What am | going to thyme:with?”
"“&n." {Slide quickly to second ball under m.
Hold far about three seconds., then slide
quickly lo end of amow BS you say.] |
mmmean, (Retum 1o first ball.) Say it las!,
{Slide 1o end of arrow a5 you say:) mean, |
thymed with {(pause) én,
(Touch firs! ball.) Now I'm going 1o fiyme with
(pause) at. What am | going o rhyima with?
"gl" (Slide quickly to secand ball under m.
Hald far aboul three geconds; than slide
“quickly 1o end of arrow as you say:) mmmat.
(Retum to finst ball) Saisil fast (Slide o end
of arrow as you say.) mat. | rhymed with

pause) at. :
ﬁmchmrhailmn.ammmmm :

with (pause) gt {Slide guickly 1o second ball.
Hold for aboul three seconds, then slide
quickly to end of amaw.) "mmrrml: i

(To m'aﬂﬂ’dih:l mmmﬁ l:m
Ji m"mm
. first ball:) Rhymes with (pause) at. fﬂiﬁew
3':?5’5%@? 'F:Il-lﬁ'lfﬁfthm
hmﬁiﬁaqmﬁ&ytﬂﬂm ﬂﬂﬂ*ﬂ&ﬁﬂlﬂﬂr

:  between sounds,

' Ropea ﬁﬂtﬂphﬂn"unﬁlnﬁﬁd mﬁ#&ndamﬂl i
 you, then rapeat step 6.) E i

mﬂﬂﬂa- wﬁimm{‘fuum
seconds and

'{Hamtuﬁmmm‘ Say it fast, {Shde to end

of arrow.} “mat.” ‘ﬁ;u m-,m-red with (pause) at,

(Touch first ball, ] Yaour ture be Hiyme with

(pause) an. What arig Yol going lu{t‘]l'm# '
with? “én.” with (paUSE) §n, {m
quickly to aamnﬂ all. Hold for-about three
seconds, than slide quickly to'end of arow.)
'mmmaan {Ftnll.u-nluih'ﬁlbaﬂl Say il fast. .
{Stide to end of amow.} ‘mean.” "ﬁ"ji'm
with {pause} &n, :

_ (Touch first ball.} Your fuirm b rhipmien with

iﬂﬂl-'!’-ﬂ} eal Wnat ate you gaing 1o rhyme
wilhy? “eat, wilh (pause) eat. (Slide

¥ qubﬂﬂrmsanm#hml Hoid for about three

seconds, then slide quickly to end of arow.)
“mmmeat.” (Retum to flrel hallj 55.,.1#;35;
(Slide to end of arrmm} mnnl wﬁugmm
with (pause) eat.
(Touch first ball.): ‘mur e 1o rhyma -.-.:Im
{pause) &, What are you going o thyma with?
"§." Rtwyming with (pause) ¢, {Siide quickly to
second ball. Hold for about three seconds,
then slide quickly to end of afrow.} "mmme.”
(Return fo first ball.) Say il fas. (Slide to end
of amrow.} "me." You rhyrmed with (pause} &,

TAHK 4 CHILD TEI.IGHES EﬂUHD-E

1.

Your Ium o i:lul:h the saunds and say ﬂ"-'mrn .
Tty Wee first ba lar i.ha tirst sound, I"u.l'lwer i)
th nmbaumﬂﬂarihﬂmmdﬂﬂw L
Now say tlam. "8

Taugh the first bah h:arﬂ':u n&x‘twunﬂ I'-'b'-re
lu:- the- next ball and: aa:.r !hn sound mnww

“aan.” Now say Jt fast"a. :

e

Toueh the first ball for. the next sound, Move

io the ne:-:{ ball and say the sound sigwly,
ML Now gay it fast "m.”

T:}uch !he first ball for the Tt sound. Move
to-the next ball and ﬁa],f tha sound oy,

"886." Now say It fast. "8,




SAY THE SOUNDS

1, Say aaat “aaal”

Say it fast "at.”

oay sssaaal. 'sssaaat.”

Say it fast “sat”

Say fffeact. "fiicéaar”

Say it last, "leet.”

Say sssilinnn. "sssilinnn.”
Say i fast, s

Say sSSE0E. "sss8s

Bay it fast "see.”

Say sssedennn. “ssse8annn.”
Say it fast. "sean.”

Say WWWEEB, "wwweas,”

Say it fast. “we"

Let's do those words again, (Repeat step 1
until firm.)

TASK 6 RHYMING

I'm going to riyyme. (Touch first ball for s
Thig is 1he sound I'my going to star with. Gel
ready 0 say the scund: (Quickly slide to
second ball and hold.) 'sss.”

. {Retum to first ball.) I'm going fo riyme with
{pause) at. What am | going to rhyme with?
“an” (Slide quickly to second ball under s.
Hold for about three seconds, then slide
quickly to end of arrow a3 you say:) sssat,
(Return 1o first ball.) Say it fast. (Slide 16 end
of arrow as you say;) sab. | rhymed with
ipause) at.

iTouch first ball) MNow F'm gaing 1o rhyme with
(pause) eat. What am | going o rhyme with?
“pat.” (Shide guickly to second ball under s.
Hold for sbout three ssconds, then slide
quickly to end of arrow as you say:) ssseat.
{Return to first ball,) Say il fast. (Slide to end
of arrow as you say:) seat. | thymed with
{pause) eat.

(Touch first ball.) MNow I'm going to rhyme with

(pause) &. What am | going lo rhyme with'?
e, (Slide quickly to second ball under 8.
Hold for about three seconds, then slide
quickly to end of arrow as you say:) sssee.
(Return 1o first ball;y Say it fast, (Slide to end
of arrow a5 you say)) see. I rhymed with

ipause] €.

& m—
®

E.

(Touch first ball,) Mow it's your turn 1o rhyme
with (pause) &. (Slide quickly 1o second ball.
Hold for about three seconds, then slide
quickly to end of arrow.) “s55ee.”

{Retum to first ball.) Say it fast. (Slide to end
of amow.) “see.” You rhymed wilh (pause) 8.
(Touch first ball) Your tum 1o rhyme »ain
(pause) eat. What ara you qoing lo rfyme
with? “eal.” Rhyming with {pause) eat. [Blide
guickly to second ball. Hold for about three
seconds, hen slide quickly to end of arrow.}
“sggeal.” (Return to first ball,) say 1l fasl
(Shde to end of arrow.) "seat.” You rhymed
wilh (pause) eat.

(Touch first ball.) Your Wen o rhyme with
(pause) at, What ara you going Lo rivme
with? "at.” Bhyming with (pause) at. (Slide
guickly 1o second ball. Hold for about three
seconds, then slide quickly 10 end of arrow. )
“sssat"” (Return to first ball.} Ssy if fast
{Slide to end of arrow.) “sal.” You rhymed
with (pause} al.

TASK 7 SAY THE SOUNDS

1.

2. Touch the fir
louch undar the sounds and say them: (Child
touches under m and & and says ‘'mmmeas”

(Point to m&.) You'ra going 1o loich under
thase sounds and say them. Here's whal

you're going to say. (Pause.) mmmege. Say
lhal, "mmmede.” Again. "mmmees.”
st ball-of the arow. Get ready 1o

without pausing between sounds,) Good
gounding out.

(To correct if child pauses between sounds
of does not touch and say sounds at the
same lime;) Lel's say the sounds. (Hold
child’s finger and move it to appropriate balls
as you say mmmeeewithout paussing
between sounds. Repeat unhil child

| responds with you, Bepeat step 2.)

. me _




3. [Point to s&.) You're going to toush under
hese sounds:and say them; Here's what
you're going io-say. (Pause.) sssééé, Say
ihat. 5558887 Again. 'ssséeé.”

4,  Touch dhe: first ball of the armow. Get ready 0
touch under ithe sounds and say tham: 4o,
(Child touches under s and & and says
“sgseéd’ withoul pausing between sounds.}
Good sauniding cul

TASK 8 SOUNDS WRITING

1. (See chart on page 24 for steps inwriting &
and s.}

2. Mou're going 10 wrile the soundg that | wiite.
Hare's the first sound you 're.going 10 wrile.

3. {Write & at beginning of first line. Point 1o e.)
Whal sound?'ega.”

4. First trace the 888 1hat | made, Then make
mote of them on this ine. (Aller tracing &
several times, child is to make three 1o five
@'s. Help child if necessary. For each
acceplable fetter say:) Good wriling 888,

5, Here's lhe next sound VoL re qoing i write
{Write s at beginning of second line, Point to
s.). What sound? "sss8."

6. First trace the ss& that | made. Then make
mare of them on this ine. (After tracing s
several times; child is to make three 1o five
s's. Help child if necessary. For acceptable
letters say:} Good writing sss:

LESSON 7

TASK 1 SOUNDS INTRODUCTION

1.0 {Touch'ball fort.) We always have to say 1hig
spund fast, My turn to say it fast, (Quickly
move 1o end of arow as you say sound.) ¢

2. My turn to say it fast again. {Touch ball for t.)
Say if fast. (Quickly move to'end of arrow.) t.

3. (Touch ball:) Your lurn, (Pause.) Say it fast.
{Quickly move 10 end of armoe ) .7

T

® -

=

2, [Touch first ball for s.) Say the sound slowly.
{Move guickly to second ball, Hold.) 'sss."
(Release.)

(Return to first ball for 5.} Say it fast (Move
quickly 1o end of amrow.) "'s." i

{To correct if child says "uh,” "tah,"” or

|34

TASK 2 SOUNDS

1. You're going to say Scunds siowly, then
vau're going to say them fast (Touch first ball
for &) Say the sound slowly, (Move guickly 1o
second ball. Hold.) "éée." (Release.)
(Return to first ball ) Say il fast, (Move quickly
to end of arrow.) "&."

“ih') Listen: t. Sayit fast. (Repesat sleps 1 - ‘

e . .5

3. (Touch first ball for m.) Say the sound slowly
(Move guickly to second ball Hold. ) "mmm.”
(Releass.)

(Return to first ball for m.) Say it fast. (Mowve
quickly to'end of arrow.) "m."’

4. (Towuch first'ball for a.) Say 1he sound slowly.
(Move quickly io second ball, Hold.) “aaa.”
{Aeleasea.)

(Return to first ball for a.) Say it fast (Move
quickly 1o-end of arrow.) "a."”




1,

| TASK3 RHYMING

't gaing o rhyme, (Touch first.ball for's.)
This iz the sound I'm going to starl with. Get
ready 1o-say the sound. (Quickhy slide 1o
second ball and hold.) "sss.”

(Returry to first ball.) ' going to rhyme wilh
(pause) & What am | going:to rhyrmie with?
“&." (Slide quickly tosecand ball under s.
Hold for about three seconds, then slide
quickly to'end of arrow as you say.) sssee.
{Return to first ball.} Say it fast. (Slide to-end

b arrow-as you say':) see. | 'riwmead wilh

(pause) e.
(Totch first ball.) Now 1'm going to iy me with
(pause) at. What am ! going 10 rhyma with?
at." (Slide quickly to second ball under s.
Hold for about three seconds, then slide
quickly to end of arrow as you say:) sssat.
{Aetum 1o first ball.) Say it fast {Slide to'end
of arrow. as you say:) sat. | thymed with
(pause) at.

(Touch first ball,) Mow U'm going o rhyme with
(pause)eat. What am | going o rhyme. with?
eal.” (Slide quickly 10 second ball under s.

Hold: for about three seconds! then slide
guickly to end of arrow as you say;) ssseal.
{Return o first ball.) Say it fast. (Slide to end
of arrow as you say:) seat. | fhymead with
{pause) eat.

{Touch first ball}) Mow 'm going to rhyme with
(pause) én. What am | going 1o rhyme with?
an. (Slide guickly-to second ball under s.
Hold for about three seconds, than slide
quickly to-end of arrow as you say:) S55een.
(Return 1o first ball.) Say it fas!; (Slide to end
of arrow’ as you say:) seen. |

thvmred with (pause) en.

(Taueh first ball:) Now it s your i to rhyme

with {pause) en.(Skde quickly to second ball,

Hold for about three seconds, then slide
auickly 1o end of arrow.} “ssseen.”

S

& o

{To eorrect it child does not respond or

says "zss’ onhy:) Do it with me. {(Touch first
ball.) Bhymes with (pause)én. (Slide 1o

| secona ball. Touch for three seconds and

then slide quickly to end of arrow as you say

ssseen without pausing belween sounds,

Repeat correction until child responds with

1.rcru then repeal siep 6. |

I:F%etum to first ball.} Say lt fast. {51|d|: o and
of arrow.} séén.” You rhymed wilh {pause)
2,

7. A Towen first ball.) Your turn o rhyme with
(pause) eat. Whal are you going o fhyma
with'?. “eat.” Bhyming with (pause)eat. (Slide
guickly to second ball. Hold for about three
seconds, then slide quickly 10 end of arrow.)
“ssseal’” (Return 1o first ball ) Say it fast,
(Slide to end of arrow.) “seal.” You rhymed
with (pause) eat.

8. {Touch first ball.) Your turn o thyme with
(pause) at. What are you going 1o rmyms
wilh? “at” Rhyming with (pause) at. [Slide
quickly to second ball. Hold for about three
seconds, then slide quickly fo end of arrow.)
“ss5al.’ (Return to first ball)) Say il fast
{Slide to end of arrow.) “sat.” You rhymed
with (pause) at.

9. {Touch fiest ball.) Yourturn 1o fyme with
{pause)é What are you going to rhyme with'?
&, Rhyming with {pause) €. (Slide quickly to
second ball: Hold for about three seconds:
then slide quickly to end of arrow.) "sssee”
{Return to first ball.) Say it fast. {Slide to end
of arrow.} 'see.’ You riymead with {pause) &.

===

TASK 4 SAY THE SOUNDS

Your ture 1o say the wards siowly.
Say 555606, "s35806."

Say fffegel. “filasat "

Say sssedol. 'ssseaat.”

Say mmmeéet. “mmmeest,”
Say sscaaat, 'sssaaal”
Say aaat. “aaatl.”

Say SSSRENNN. “sss8dénnn,

a5
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TASK 5 SOUNDS REVIEW

1.

Let's do sounds again. See || you remember
all of them: {Touch first ball for m.) Get ready

(Quickly move to second ball. Hold:} “mmm.”

(Touch firs! ball for a.) Get ready. (Cuickly
move to second ball, Hold.) "aaa.”

(Touch: ball for 1.). Take a good look and gt
ready. (Pause.) Say it Tasl, (Move quickly 1o
end of arrow) "t [ Repeat until firm:)

i Touch first ball for 5.} Get ready. {Quickhy
move 1o second ball. Hold.) “sss."

{ Touch first ball for &.) Gel ready, (Cuickly
move o second ball, Hold,) 'éga.”

1.

- (DI

Sav gaammm. aaammm,”
Say it fast am.”

Say rrruuunnn. rrrudinnn,”
Say it fast."run.”

S8y nnnogot. 'nnneogt.”
Say it fast.'notl”

Say egel. ‘esel”

Say i fast. "eat.!

‘Say sssees.'ss5688,”

Say it fast."see”

‘Say sssééennn. 'sssedannn.”

Say it Tast. 'seen.”

Sday 8E5EEet. 5558881

Say it fast 'seat.”

Let's do those words again, (Repeat:step 1
Lntil firrm. )

TASK 7 RHYMING

T

I'mmigoing o rhyme. (Touch first ball for m.)
This is the sound Fragoing 10 start with. Gel
ready o say the sound. [Quickly slide to
second ball and hold.) “mmm.”

(Return to first ball.) I'm going 1o rhyme with
(pause) e, What am | going fo thyme with?
“8." (Slide quickly to second ball under m.
Hokd for about three seconds; then slide
quickhy to-end of arfow as you say:) mmme.
{Retum to'tirst ball.) Say i fast. (Slide to end
of amrow as you say:) me. | rhymediwith
(pause) &.

(Touch first ball.) Now I'm going to rhyme with
(pause) at. What am | going 1o rhyme with?
“at . [Slide quickly to second ball under m,
Haoid for about three seconds, then slide -
quickly to-end of arrow as you say:) mmmat.
{Return to first ball.) Say # fast (Slide to end
of arrow as vou say:) mat. | rhymed wilh
{pause) at,

(Touch first ball.) Mow I'm ‘going torhyms with
(pause) én, What am | going 1o rhyme with?
“&n." (Shide quickly 10 second ball under m.
Hold for about three seconds, then slide
quickly to end of arrow as you say:)
mmmean. (Return ta first ball.) Say i fast.
(Slide to end of arrow as you say:) mean. |
rhymed with (pause) én,

(Touch first ball.) Mow it's your W lo rhyme
with (pause) én.(Slide quickly to second ball,
Hold for about three seconds, then slide
quickly to end of arrow.) “mmmean.”

(To correct if child does nol raspond or
says “mmm” only:) Dot with me. (Touch
first ball.) Rhymes with (pause) én.(Slide to
second ball. Touch for three seconds, then
slide quickly to end of arrow as you say ;
mmmeanwithoul pausing between sounds.
Aepeat correction until child responds with

you, then repeal step 5.)

(Return to first ball.) Say it fast. (Shide to end
of arrows ) “mean.” You thymed with (pause)

m

2 -




| El (Taisch first ball.) Your fum to rhymi with
G [pause) at. What are you going t-::- rhiyims
o with? et Bhyming with (pause) at. (Slide
0 guickly to second ball. Hold for about three
| [ seconds, then slide quickhy 1o end of arrow.)
L tmmmat.” (Return 10 first ball.) Say it fast
| {Slide to end of arrow.) “mat,” You rhymed
i (pause) at.
(7 (Touch first ball.) Your turm to hyme with

' fnause) 8. What are you going 1o thyme with?
1 e Rayming with (pause) €. (Slide quickly 1o
' second ball. Hold for about three seconds,
1415 then slide quickly 1o end of amow} "mmme.’
S0 IReturn Lo first ball) Say il fast. (Shide to end
W pfamow) “me.” You rhymed with (pause) &.

| TASK 8 SAY THE SOUNDS

1. (Pgint to at.j You're going fo leuch under
- Wese sounds and say them. Herg's whal
I yourre going to say. [F":ElLISD j aaal, Say that,
i Yaaal.” Again. “aaal.”
i Totch the first ball of the arrow. Gel ready to
{dipuch under the soundsiand say them. Go
. IChild touches under a and t and says “gaat’
without pausing belween sounds,] Good
SOunding out.

3. (Point to &t.) You're going to touch under

“iRese sounds and say them, Here's whal

W you'te going 1o say. (Pause.) eeél. Say ihat

, “geet” Again. “geet” '

(4L Touch the first bail of the arrow. Gel ready to

e touch under the sounds and say them.. Go.
(Child touches under & and T and says “eeél”
without pausing between sou nds } Geood
soLnding out.

a.

(Paint to mat.) You're going 1o louch under a7
these sounds and say them. Here's what

you're going fo 5ay. (Pause.) mmmeeet. Say

that. “mmméegal." Again. "mmmeest.”

Touch the ficst ball of the arrow. Get ready to

touch under the gounds and say hem. Go.

(Child touches under m, &, and t and says
“mmmeadet” without pausing between

sounds.) Good scunding out:

meft

TASK 8 SOUNDS WRITING

1.

2.

{See chart on page 24 for steps in writing t
and m.}

You're going 1o wrile the sounds that | whte.
Hare's the first sound vou're going 1o write.
(Write t at beginning of first line. Point 1o &)
What sound? """

First trace ihe t that | made. Then make mora
ol e on this line. (After tracing t several
firmeas, child is to make three 0 five U's. Help
child if necessary. For each acceptable letter

say:) Good witing 1,

Here's the next sound you're going 1e write.
{Write m at beginning of second ling. Paint to
m.) What sound? “mmm."

First frace the mmm i} | made. Then make
mare of them on s line. (After tracing m
several imes, child is to make three 1o live
m's. Help child if necessary, For acceptable
letters say:) Good writing mmm.
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LESSON 8

TASK 1 SOUNDS REVIEW

2 8

Yol re going lo say all these zounds. (Towch
first ball for mu) Get ready. (Quickly move to
second bali. Hold:) “mimm.”
{Touch frst-ball for &) Get ready. (Quickly
move to second ball. Hold.) "&8&,"
et
m .e

(Touch ball for 1.) Take a good look and get
ready. (Pausel) Say it fast (Move guickly to
end of arrow.) 1" {Repeat until firm.)

\ Touch first ball for 5.) Get ready {Quickly
move 1o second ball. Hold.) *'sss.”

T S

1.

- [

(Touch first ball for a.) Get' ready, (Cuickly
move 1o second ball. Hold.) "aaa.”

d

E o
»

TASK 2 RHYMING

You're going to rhyme. (Touch first ball for s.)
This js the.sound vou re going 10 slart with.
Gatready (o say the sound. (Quickly slide fo
second ball and hold:) “'sss8.”

(Return to first ball.}) Yes, you're going to star
with sss. Ard yal're going W rhyme with
(pause) en. What are vou going to fhyme
with? "'én.”

Rhyming with {pause} én, (Slide quickly to
second ball. Hold for about three seconds,
then slide guickly to end of arrow.} “ssseen.”

S

@ -

- L =

(Return to first ball.) Say it fast (Shide to end
ob arrow.) “seen.” You rhymed with {pause)
én.

(Touch first ball.}, Mow you're going 1o rhyms
with (pause)} eat, What are you gaing fo
riyme with? “eat.” Rhyming with. (pause) eat.
iSlide quickly to second ball. Hold for about
three seconds, then shde guickly 1o end of
arrow. ) "ssseat.’ (Return o first ball:) Say it
fast. (Shde lo end of arrow.) "seat.” You
riwmed with (pause) eat:

TASK 3 RHYMING

1.

P

You're going to riwme again. (Touch first ball
for m.) This'is the saund you're going o star
with: Get ready to say the sound, {Quickly
slicde to second ball and hold.) "mmm.”
(Return to first ball.) Yes yvou're gaing o start
with mmm. And you're gging fo rhyme with
(pause) & What are vou going 1o rhyme with?
L

RBhyrming with (pause) &, (Slide quickly o
second ball. Hold for aboul three seconds,
then slide quickly to end of arrow.) “mmme.”
(Return 1o first ball.) Say i fast, (Slide to.end
of arrow.) “me." You rhymed with (pause) &,
(Touch first ball.) Now yourre gaing o rhyme
with (pause) at. What are you going o riyme
with? "al.” Bhyming with (pause) at. {Slide
guickly to'second ball, Hold for about three
seconds, then slide quickly to end of arrow.)
“mmmat.”’ {Retum to first ball,) Say it fast.
(Slicle {0 end of arrow.} “mat.” You rhymes
wilth {pause) at.

(Touch first ball.) Now you'rs going 1o rhyme
wilh (pause) en. What are you gaing 1o rhyme
with? “&n." Bhyming with (pause) en. (Slide
quickly to second ball. Hold far about three
seconds, then slide guickly toend of arrow.)
“mmmean.” (Heturn 1o first ball) Say it fas!
(Slide to end of arrow.) "mean.” You rhymed
with (pauss) én.

m

® —




TASK 4 SAY THE SOUNDS

Yo furn 1o say. the words slowly,
Say sssaaammm. "SSS3aammm,”
Say it i,

Say fiinnn. Miinon.”

Say sssuuunnn. Csssuuannmn.”
Say rrruuunnn; Crrruuunn,’
Say rrrooad. rrodod.”

Say mmmegét. "mmmeest,”
Say sssiiit. “ssslit.’

Say sssaaal. 'sssasat’”

Say rrraaat, rrragat.”

Say aaammm. 'agammim.;

Say rrraaammm. Crrraaammm,”

TASK 5 CHILD TOUCHES SOUNDS

S01: i Your urn, Touch the ball for the first sound.
You have to'say this sound fast. So say it fast
when you touch under il Say it fast, "."

1

S

2 Mbuch the first ball for the next sound. Move
iolgthe naxt ball and say the sound slowly
Lolese Mow say I fasl, et

. e

3 Teuch the first ball for the next sound, Maove
17 o the mext ball-and say thesound slowly,
(i . Mow Sae it fast Y.

4.

1.

Touch the irst ball for 1he naxd sound, Move
tothe next ball and say the sound stowhy.
t5es." MNow say it fast, Vs

S

L ]
L]

Touch the first ball for the next sound, Move
to the next ball and say the sound siowly
“aaa.” Now say it Tast. "a.”

d

® -
L

Say Frrugunnn. CriruuInnm.:
Say it fast.. “run.”

Say rrraaat, "rrraaat.”

Sav-if fast. Yrat.”

Say rrreddd. 'mrHood.”

Say it fast. "road.”’

Sey thththaaat. "thththaaat.”
Say it fast, Mhat.”

Say sssiiit, "sssiiit.”

Say it fast, “'sit.”

Say sssaasat. “'sssaaat.”

Say it fasl, "sat.”

Say mmmaaal, “mmmaaat.”
Say it fast. "mat.”

Let's do hose words again.' (Repsat step 1
unitil firmn.}

TASK 7 SAY THE SOUNDS

1.

2.

(Point to mat.) You're going to louch under
these Sounds and say them: Here s-whnat
you're going to say. (Pause)) mmmaaat, Say
thal. "mmmaaal.” Again. "mmmaaat.”
Touich the firs! ball of the arow. Get reéady 10
tauch underthe sounds and say them. (Go.
{Child touches under m, a, and t and says
“mmmaaal” without pausing between
sounds.) Good sounding out

_mat _

49



50 3. (Poinl lo sét.) You're going o fouch under LESSON 9

these sounds and say.them. Hera's whai

vou're going 1o say. (Pause.) ssseéét: Say

that. 'sssééet.” Again. "sssadat.” TASK 1 SOUNDS INTRODUCTION
4, Tauch the first ball of the arrow. Gel ready 1o
touch under the sounds and say them_ Go. 1. (Point to vy Here's & new sound. I'm going o
{Child touches under s, 8, and t and says touch under this' sound and say the sound.
“gegédet” without pausing belween sounds.) iTouch first ball of arrow. Move guickly 1o
Good sounding oul, second ball. Hold.) rer.
— 2. Your Wirn 1o say the sound when | touch
under it (Touch first ball.y Geal ready, (Move
S e T quickly 1o second ball. Hold. ) “rrr.”
' * @ ® {To correct child saying a wrong sound or

| not responding:) The sound is rer. (Hepeat
5. {Point to am.) You're going 1o louch under slep 2.)

these sounds and say them. Hera 5 whal
viou're going ko say, (Pause.) aaammm. Say
that, “aaammm,” Again. "saammm.’

6. - Touch the first bail of the arrow. Get ready 1o

{Touch first ball.) Agzin. Get ready. {(Mowve
Quickly o second ball. Hold.) "rrr.”

£

touch urder the sounds and say them. Go,

[Child touches under a and m and says r
“aaammm” without pausing between L from
sounds ) Good sounding Gul ®

a m TASK 2 SOUNDS REVIEW
@
L ] ]

B 1. You're going 1o say ail these sounds: ( louch
first ball for m.) Get ready. (Quickly move 1o
second ball. Hold.) “mmm.™

2. (Touch first ball for a.) Get ready. (Cuickhy

TASK &8 30UNDS WRITING miove 1o second Ball, Holkd.) "aaa.

1. (See chart on page 24 for sleps in writing s

and t.)
2. You're going to write the sounas thal | write.

3. Here's the first sound you're going 1o write o T L -
{Write s at beginning of first line. Point fo 8.) * »
What sound? 'ss5."

4. First trace the' sss that | made, Then make

mora of them onthis line, (Aftertracing s 3. {Touch first ball for 5.} Gel ready. {Quickly
several imes, child is to make three to five move o second ball. Hold.) "sss."
g's. Help child it necessary, For acceptable 4. [Touch first ball for &.) Get ready. (Quickly
letters say:) Good writing 555, move 10 second ball, Hold.) "aaa.”

5. Hera's e next sound you're going o write.
{Write t at beginning of second fine. Foint 1o

t.) What sound ¥ "t —

6. First tracedhe 1 (hat | made. Then make more s e
of them an this ling. (After fracing t several ) - o R
times, child is to make thres to five t's. Help ™ e

child if necessary. For acceptable lellers say:)
Good writing t.



45, (Touch ball for t.) Take a good ook and get

' ready. (Pause) Say it fash (Move quickly fo
end of arrow.) "1." {Repeat until firm.}

8. (Touch first ball for r.). Gel ready. (Quickly
miove to. second ball. Hold.) “rrr”

T r

_.._' - B .

b4 L

| TASK3 SAY THE SOUNDS
|1l Say rrraaal, “rrraaal’
R Say it fast rat.
Say rrroood. "rrroodd.
oav i fast "road.”
Bay FrrUUUNRn. S rriuUunnm.”
may it fast “yun.”
_Say rrraaammm, “rrraaammm.”’
ey it-fast. ran’
Say aaammm. “gaammm,”
aa Ik faslamT
Hay mmmeéeennn, “mmmeéesnnn.”
G Sy it-iast. fmean.”
| Say eeet, "agen”
[T Sy i fast. Teal.
If ooy 353866t "ssseast”
:-‘_ Say |1 1asl, 'seat.”
'f: o2 Lels dothose words again. (Repeat step 1
i until firm.} :

. TASK4 WORD READING

e
fict

I
:a‘ll 1, {Touch first bali for mat.) I'm going fo sound
B et this word, Then you'll say it fast (Point to
| ball under m.)

F 20 Whet's the first sourd U'm going 10 say7?

L [Towsch for two seconds.) "mmm,” (Release, )

[rl {Point to ball undera.) Whal's e naxt sound
L m going 1o say? (Touch for two seconds.)

L aas ! (Point to ball under 1) What's the next

W Saund ' going fo say? 1" (Return 10 first

' ball. Repeat until firm.}

e

5T
-
=

!
|

_ marl 4

S

|}

Iiy
il
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| i |

i

3. (Return to first:ball ) vy turn 10 sound i out.
{Touch under m, a, and t as you say:)
mmmaaat. (Return 1o first ball.) Say jt fast.
(Shide quickly to end of arrow.) "mat.”

4. {Touch first ball.} You're going to sound oul
this word, then say It fast, Sound it out Get
ready. (Touch under m, a, and t as child says
“mmmaaat’ without pausing between
sounds. Repeat until firm.)

{Return to first ball.) Say d fast, [Shide to end
of arrow.) “mal” Yas, what word? “'mat.” You
read 1he word mat, Good reading.

TASK S WORD READING

1. (Touch first ball for sat.) I'm going lo sound
aul this word. T hen you'll say it fast. (Paoint to
ball under s.)

2. What's the first sound I'mgaing o say?
{Touch for two seconds!) "sss.”" (Helease))
{Paint to ball under a.} What's the nexi sound
I'm gaing to say? (Touch for two seconds.)
“daa.” (Point to ball under t.) What's the next
sound I'm going to say? 1. (Return 1o first
tall. Repeat until firm.)

3. (BReturn o first ball.) My turn o sound it out.

{Touch under s, a, and t as you say:)
sssaaat. (Return 1o first ball,) Say if fast,
(Shide quickly to end of arrow.) "sat.”

4. (Touch first ball.) You're going: to sound ou

this word, thensay it fast. Sound 8 oul, Gel
ready, (Touch under 5, a, and t as child says
“sasaaatl” without pausing between sounds.
Repeat untif firm.)

(Return fo first ball.) Say it fast. (Slide 10 end
of arrow.] "sat.”. Yes, whal word? "sat.” You
read the word sat. Good reading.

. sat

al
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TASK 6 WORD READING

1.

{Touch first ball foram.) 'm going to soune
oul this ward. Then you'll say it fast. (Point o
ball under a.)

What's the first scund I'm going ta say?
(Touch for two seconds.) “asa.” (Release.)
{Point 1o ball under'm.) What's the next
sourtd I'm going to say? (Touch:for two
seconds.) “mmm.” {Return 1o first ball.
Hepeat until firm.)

{Beturn to first ball.) My turn to zound itoul,
{Touch under a and m as you say?)
aaammm. (Return'to first ball.) Say it fast,
(ficde quickly 10 end of arrow.) "am.”

{Touch first ball:) You're going 1o sound out
this word, then'say it'fast, Sound. it out, Get
ready. (Touch under a and m as child says
“aaamimim’ without pausing between sounds.
Repeat until firm.)

{Return to first ball.) Say it fast (Slide toend
of arrow.} "am.” Yes, what word? " 'am.? You
read the word am, Gooed reading:

_am

TASK 7 SOUNDS

[

(Touch first ball fore.) Your turn to say the
sotind stowiy: Thenyou'lsay it fast (Move
guickly to second ball. Hold)) "é88."
(Release.) (Return to first ball.) Say it fast.
(Move quickly to end of arrow, ) &,

e

& B
9

(Totch first ball for a.) Say the sound slowly.
(Move quickly to second ball, Hold ) “aaa.”

[Release.)

{Return 1o first ball for a,) Say it fast (Move
guickly to end of arrow.) "a."”

d

[ =
®

3.

(Towch first ball for s.) Say the sound. slowly,
(Maove guickly to second ball. Hold,) “sss."
(Relaass)

(Return to first ball for 8.) Say it fast. (Move
guickly 10-and of arrow.) “s."!

S

@ t—
o

(Touch first bail for m.) Say the sound slowly.
(Move guickly to second ball. Hold.) “mmm.”
(Release,) !

{Return to first ball form.) Say i fast (Move
quickly to end of arrow.) "m."”

m

[ 4 -
L

(Touch first ball for r,) Say the sound slowly,
(Move guickly ta second ball. Hold,) “rre,”
[Helease.)

{Return 1o first ball for r.} Say it fast: (Move
quickhy to end of arrow,) "r.”

r

@ -
®

TASK 8 WORD READING

(Point to am.) You're going to touch under
theesounds as you sound out this word and
say it tast. (Touch under a.). What's the first
soUNG you re going 1o 5av? "aaa.! (Tolch
under m.} What's the naxt sound you're gaing
o'say? 'mmm.

Touch the first ball of the arrow, Take & deep
bréath ‘and say the sounds ‘as you touch
under then; Gel ready. Go, (Child touches
under a and m and says “aaammm’ without
pausing belween sounds:) Touch the first ball
and saund if out again. “aaammm." {Repeat
antif firm.)

Say it fast. “am."” Yes, what word? “am." You
read the word am. Good réading.

dam

® -
o a8




TASK S WORD READING

R b 2

. [Point 10 sat.) You're going o

tauch under the
sounds as you sound out this word and say i1
tast. (Touch under-s.) What's the first sound
you're gong 1o say? Usss.” {Touch under a.)
What's the next selhd youre going to say?
“aaa. A Touch under t.) What's the riext
sOUNd YoU' e going 1o say? 17

Tewch fhe first ball of the arrow. Takes a-deep
braath and say (he sounds as you touch
urder them. Get ready. Go. (Child louches
under s, a, and tand says "sssaaal” without

‘pausing betwean sounds. ) Touch e first ball

and soung beul again: "sssaaal” (Repeat

il firm. )

TA

T
JEmis i the sound:yollre going o start with

2.

iy gss, Andy
CElpause) at, What are you g
with?. 2al.”

ooy i fast

"sHt Y Yes, what wond 7 fsat " You

read the word sat. Good reading

sal

SK10 RHYMING

‘:"t:gl;'ré going fa rhyme. (Touch first ball for s.)

Get ready 1o say the sotnd (CQuickly slide 1o

. ‘2econd ball and hold.) "s55."

{Return to-first ball) Yes, you're going:lo start
e going 1o, rmyme with
DINg it e

Hhyivilng with {pausze) at. {Slide quickly o

second ball, Hold for about three seconds,
- thenslide quickly to end of arow.) “sssal,”
; tFtelurn o first ball) Say it fast (Slide to end
_of arrow) "sat.”

Yo rhymied with {pause) at.
(Touch first ball.) Now you're going to thyme
wilhi [pause) un. What are you going 1o

Srimie with? Mun,” Boyming with (pause) un,

(Slide quickly to second ball. Held for about
thres SEc:nrtds then slide quickly 1o end of
EI.ITI'.'FH:I 'rrrun.” (Return 1o first ball.) Say it

' 1as] (Slide to end of arrow,) “run.” You

rhymead with (pause) un.

B.

TASK 11
1.

(Touch first ball:) Now you're.gaing 1o rhyme
wilh {pause) am. What are you going to
riymeswith? “am." Rivwming witt
{Elide guickly to second ball. Hold for about
inree seconds, then slide quickly to end of
arrow.) “reram.” (Retumn to-first ball.) Say it
fast. (Slide to end of arrow.) “ram.” Youl
riyymed with {pause) am.

RHYMING

You'rg ::un'm' o rhyyme again. {Touch first bail
for.r.) This is the: sound you're going io starl
with, Get ready to say the sound [chl-:ly
slide o second ball and hold,) "t

(Return to first ball.) Yes, you're going to start
with.rre., And you 'ré going to rhymie. wilh
{pause) at. What are you going 1o rhyme
with? “at."

Rhyming with (pause) at. (Slide quickly to
second ball. Hold for about three seconds,
then slide quickly to end of amrow.) “rrrat.”
{Return to first ball.} Say it fast. (Slide to end
of arrow.) “rat.” You rhymed with {pause) at,
(Touch first bail,) Mow vou're going 1o rhyme
with (pause) un. Whal are you going fo
rhiyme wilh 2 un.” Rhyming with (pause) un.
|Slide quickly to second ball, Hold for about
three seconds, then slide quickly to and of
arrow.) “rrrun” [Return to first ball) Say i
fast, 'I‘[E!ida to end of arrow.) run.” You
riymiad with {pause) un.

{Touch first ball.) Mow you're coing to fh';rmn
with (pause) am. What arg you Q0N 10

riyme with? “am.” Rhvming wilh {pause) am,

{Slide quickly to second ball. Hold for about
three Seconds, then slide guickly 1o end of
arrow.} “'reram,” (Return to first ball.) Say it
fast. (Slide o end of arrow.) “ram.” You
rhymed wilh (pause) am.

r

v (pause) am.

53
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You're going to fmyme zgain, (Touch first-ball
for m.) This is the sound you'ré going to start
with. Get ready to-say the sqund. {Quickly
stide to second ball and hold.} “mmem.”

[ Return to first ball.) Yos, you'na going 1o slart

withommm. And you're' going to thyme with

{pause) &. What are yolu going 1o rhyme with?

&;
Rhyrming with {pause) &. {Slide quickly to
second ball. Hold for about three seconds,
then slide quickly to end of arrow.) “mmme.”
(Return to first ball.) Say it fast. (Slide to end
of arrow.) "me.” You rhymed with {pause) &,

( Towch first balll) Now you're 'going 10 riymie
wilhl (pause) at. Whal are you going o thyme
wilh ? "at.” Rhyming with {pause) at. (Slide
guickly o second ball. Hold for aboul three
seconds, then slide quickly to end of arrow.)
“mmmat.” (Return to firstball.) Sayit fast.
(Slide 10 end of arrow.) "mat.” You rhymed
with {pause) ‘at.

m

& -

L]

TASK 13 SOUNDS WRITING

54

2,

{Zea chart oh page 24 for steps in writing r
and a.)

You re going toowrite the soonds that | wrile
Herals: thefirst sound you're/ gaing to write.
{Write r at beginning of first line. Point to r.)
Whiat-sound? "

First race the rre that | made. Then make
more of them-on isfline (Aler tracing r
several times, child is to make three to five
r's. Help child if necessary. For each
acceptable letter say:) Good wiling rer,
Here's the next'sound-you're: going 1o wrile
{Write a at beginning of second line, Point to
a.) What sound? “aaa.”

First lraice 1he aaa Ihal. | made. Then make
more of them on this line. (After tracing a
several times, child is to make three 1o five
a's. Help child if necessary. For acceptable
letters say:} Good writing aaa.

Your turn 1o say the words slowly.
Say thththiiisss. “thththilisss.”
Say HiGBEL. “fiaaat,"

Say wwweee. “wwweas,"”

Say mmmeeat. "'mmmaaét.”

Say ssséie, VsssBes”

Say SssuUUmMmIML MsSSUUUNITT."
Say rrraaat. “rrragat’”

Say rrrdodd. “rrddod.”

Say FEruUUnnn. “rrrugunnn,’

ey T i

Say mmmeEEEnnn. “mmmeéaennn,”

LESSON 10

TASK 1

1.

SOUNDS REVIEW

You're going to.say all these sounds. (Touch
first ball for r.) Get ready. (Quickly move 1o
second ball. Hold.) "nr.”

{Touch first ball for m.) Get ready: {Quickly

r m

move to second ball Holdy “"mmm.”
{Touch ball for't.) Take a'good ook and get
ready. (Pause.) Say it fzst (Move quickly 1o
end of arrow.) "L (Repeal until firm.)
(Touch first ball for a.) Gel ready. (Clsickly
miove to second ball, Hold.) “aaa.”

T a

b [ ]

(Touwch first ball for 5.) Gl ready. (Quickly
mave to second ball. Hold,) “sss."
(Touch first ball for @.) Gl ready. {Quickly

move (o second ball. Hold!) "éaé.

- g L



TASK 2 SAY THE SOUNDS

1.0 Sy Feruuunnn, - rrruuunnn.”
ey it tasl trun.

Sy I

Say it fast. iL”

say rmeead. rrbéad,”

Say it fast. "read.”
C o oSay rrraoop, rrdoop.”
ol Sayit fasl rope:”
O hay $55000p, "555000p0."

Sav ifast "soap.”

Say sssddn, "sasdas.”
Fay it fash. "gee
Say mmmaaat, “mmmaaat,”
aay it fasl, "mat."
Say mmmédd. "mmmase.
Say it lasl, “me;
Say aaammim. "aaammrm,"
Say il last, Mam.”
2. ‘Lets do those words again, (Hepeatstepi1
until firm.)

.TﬁEH 3 SOUNDS

31. You're going fo do these sounds a new way,

0 1 Wie're gotng 1o say all of them fast.
"1 {Touch ball for m.) Say it fast, {Move quickly
W s end'of arow) “m.”

3 [Touch ball for a.) Say it iast (Move guickly fo

|end of arrow.) "a."

. m d

I? — @ —

M, (Tauch ball for t.) Say it fast. (Move quickly to
il and of arrow.) "
I1 8. [Touch ball for 8.) Say it fasi (Move quickly fo
| end of arrow.) "8.”

. T S

I, E, [Touch ball for &) Say it fast (Move quickly to
\(end of arrow.} "é,"

J {Touch ball for r.) Say it fasL’ (Move quickly to

I'? i end of armow.) ''r "

;«;6 r

TASK 4 WORD READING

1. {Touch first ball lor am.) I'm. golng to sound
ot this werd. Then. you'll say it fasl. (Point to
ball under a.)

2. What s the first sodund I'm aoing 1058y 7
(Touch for two seconds.) "aaa.” [Release.)
{Point to ball under m.) What's the next
sound I'm going to say? (Touch for two
seconds.) "mmm."” (Return to lirst ball.
Repaat until lirm. )

3. (Retim to first ball.) My tum fo solnd i out
{Touch under a and m as you say:)
agammm, (Return to first ball,} Say it fast.
(Slide quickly 10 end of arrow.) "am.”

4. (Touchfirst ball.) You're going to sound out
this word. thin say itfast -Sound 1T ou Gel
ready. (Touch under a and m as child says
“aaammm’’ withoul pausing between sounds.
Repeat until firm.)

(Return to firat ball.) Say it 141, (Slide to end
of arrow.) "am.” Yes, w! al word? Mam.™ You
read tha waord am. Goad reading.

am
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T

( Touch first ball for-mé.) 'm going 1o souid
ouf this word. Then you'll say it fast. {Point 1o
ball under m,)

What's the first sound |'m going to say?

( Touch for two seconds)) “mmim."” (Release.)
{Paoint to ball. under &:) Whal's the next sound
I'm going o say? (Touch for two seconds.)
“eéd.” (Return to first ball. Repaat until firm. )
{Return tofirst ball.) My fern to: sound it o,
{Touch under m and & as you say:)
mmméeéé. (Return 1o first ball.) Say i fas!,
(Slide quickly to end of arrow.) “mé.”

4. {Touch first ball.) You're:going 1o sound out

thiz word,-then Sayit fast. Sotnd it out Gat
ready. {Touch under m and € as child says
‘mmmées” without pausing between sounds.
Hepeat unfil finm.)

iReturn o first ball.) Say it fast. (Slide 10end
of arrow:) 'ma. " Yes, what wiord?.'me." ¥ou

read the word me. Good reading.

. me.

TASK 6 WORD READING

1.

(Touch first ball for 58&.) 'm galng 10 sound
ot this word. Then you'll say it fazt, (Point to
ball under 5.}

What's the first sound I'm gaing 1o say?
{Touch for two seconds.) "sss.” (Release,)
{Point 1o ball under .} What's the nexl Sound
I'mgoing to say? (Touch for two seconds.)
“aaa.” (Heturn 1o first ball. Repeat until firm.)
{Return to first ball.) My turm to soord i out.
{Touch under s and & as you say:) ssseée,
{Retumn to first ball) Say it fast. (Slide quickly
to end of arrow.) “séa."”

4,

(Tauch first ball) You're ‘going to sound out
this word, then say it fast ‘Sotnd it aut, Get
ready. (Touch under s and '@ as child says
“ssseed’ without pausing between sounds.
Repeat until firm.) _

(Return to first ball.) Say il fast: (Slide to end
of arrow.) "sed.” Yes, what word? "see.” You
read the word 'see. Good reading

__see _

1. Pmogoing o rhyme. (Point o, m; and 8.}

These are the sounas | m going 1o star with.
(Touch first ball for r.) Say the sound. (CGuickly
slide o second ball and hold.) 'rrr.” {Touch
first ball for m.} Say the sound, (Quickly slide
to second ball and hoid.) "mmm.™ (Teuch first

ball for 5.) Say the sound. (Quickly slide to

second ball and hold.) "sss!”

{Touch firstball for r.) ' golng o rhyme with
{pause) at. What am | going to thyrme with ?
“at.” (Quickly slide to second ball and hold for
about threo seconds, then slide to end of
arrow as you say:) rrrat. (Touch first ball for
m. Quickly slide to second ball and hold for
about three seconds. Then slide to'end of
arrow as you sayymmmat. (Touch first ball
for s. Gluickly slide to second ball and hold for
about three seconds. Then slide to end of
armow as you say’) sssat.




| 8. [Touch first ball farr.) Your wrn. Rhiyming with
| {pause) at. (Quickly slide to second ball and
i hold. Then slide 1o end of arrow as child
00 saysi) rerat” (Retum to first ball) Say it fast
I {Shide.) “rat.”
d i (Touch first ball for m.) Bhyming with {pause)
' ati (Quickky shide 10 second ball and hald.
- Then slide o end of arrow as child says:)
"mmmat.” (Return to first ball) Say it fast,
-, I5lide.) "mat."
1B, [Touch first ball for s.) Biyming with (pause)
| at {Quickly slide to second ball and hold,
(L' Then slide to end of ‘arrow as child says:)
ke teeeal ! (Retum to first ball.) Say il fas
£ {8lide.) "sat."
6. {Repeal steps 35 until firm.) You rhymed
B0 with (pause) at. Good rhyming,

j. TASK8 RHYMING

1 volre going toorhyme. (Touch first ball for )

ii ks IS, lI't" sound. you're gang 1o start with
- Get ready to say the soun d (Cluickly slide to

.' second ball and hold.) “rrr.”

2 (Return to first ball.) Yes, you're gaing to star
with rer And you'ré gaing 1o rivime wilh
(pause) un, What are you going to thyme

Bt P un. |

i 3 Fhwming with (pause) un. (Slide quickly o

:E!' second ball. Hold for about three seconds,

" then slide quickly to-end of arrow.) “rreun.”

j;-l. SRetum o first ball) Say it fast, (Shide to end

st armow.) run

W5 {Touch first ball.) Now you're going fo rhyme

with (pauge) od. What are you going 10

rinfrie with? “od," Bhyming with (palse) ad.

1 dSlide quickly to second ball. Hold for about

5':;-' “three seconds, then slide guickly 10 end of

L arrows) “rrrdd.” (Return to first ball.) Say il

o fasl (Siide to end of armow. ) “rode.” You

W hymed with {pause) od.

g’xﬁ. {Touch first ball.) Mow vouw're going to rhyme

il (pause) at. What are you gong Lo rhyme

il vat” Rhyiming with (pause) at. (Slide

 quickly to second ball. Hold for about fhree

" sgconds, then slide guickly to end of arrow.)

;1*,‘ “rrrat.”’ (Return o first ball,) Say it fast. (Slide
2,‘.-, Jo.end of arrow,) “rat.” You rhymed with

i [pcause‘,l at

fw:f- r

- B
[ ]

You rhymed with (pause) un.

TASK9 WORD READING 57

1.

(Point to se&.) You're gaing Lol touch uncler
the sounds asyou sound out this word and
sdy It fast, (Touch under s.) What's the first
soUnd you're going to say’ 'sss. " (Touch
under first @.) Whal's he nexl sound you're
gaing (o say 7 "eéd,” (Touch under second &.)
Whiat's the next sound you'rs going to say?
"oed .

Touch the firat bail 'of the arrow, Take a dasep
breath and say the sounds as you touch
under them. Get ready. Go (Child touches
under g and 88 and says "ssseéé’ withoul
pausing betwesn sounds.) Touch the first ball
and sound it'out again, "ssséée.” (Repeat
until firm.)

- Say it fast. “g8a." Yes, whal'word? "see.” You

read the word see. Good reading

see

TASK 10 WORD READING

i F

{Point to mé.) You'regoing Wo touch under the
sounds as you sound gut this word and say it
fast. (Touch under m.). What's the Tirst sound
Yol rE going o say? “mmm.” (Touch under
&.) What's the next sound you're geing o
say’? "ees.”

Touch the first ball of the arrow,. Take a deap
breath and say the sounds as yod touch
under. them. Get ready. Go. {Child touches
under m and é and says “mmmsea” without
pausing between sounds.} Touch the lirsl ball
and sound it oul again, “mmmese.” (Repeat
undil firm.)

Say Il fast. "m&." Yes, whal word? “me."” Yol
read the word me, Good reading.

. me _
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TASK 11 WORD READING

1.

{Point 10 sat.) You're going o touch under the
sounds as you sound oul this word and say it

fast (Touch under s What's the first sound
you're going to say? “sss.” (Touch under a.)
wWhat's the next sound vou're going to say?
“aaa.” (Touch under 1.) What's tha nexl
s0AENd you're going o say? t"

Touch the first bail of the arrow. Take & deep
breath and say the sounds’as yol fouch
under them. Get ready, Go. [Child touches

under £, a, and t and says "sssaaat” without
pausing between sounds.) Todch the first ball

ard sound it out again. "sssaaal” (Repeat
urtil firrm.)

Say'it fast. "sat.” Yes what word? “sat'! You

read tha ward sat. Good reading.

sal

TASK 12 SOUNDS WRITING

1.

2.
3.

(See chart on page 24 for steps in writing r
and a.}

You're going to write the sounds that write
Here's the first sound you're going o write.
{Write r at beginning of first line. Point to r.)
What sound? Mrrr.”

First trace the rrr that | made. Then make
more of tham on this line. (After fracing r
several timeas, child is to make three o five
r's. Help child if necessary. For acceptable
letters say:) Good writing rer.

mare’s the nexi sound you're going to write.
(Write a at beginning of second line. Point to
a.) What sound? “aaa."

First trace ithe aaa that | made; Then make
more of them on this line. (After tracing &
several times, child is 10 make three to five
a 5. Help child if necessary. For acceptable
letters say:) Good writing aaa.

LESSON 11

TASK 1 SOUNDS REVIEW

1.

foure going to say all these sounds. (Touch
first bail for r.) Gel ready. (Quickly move to
second ball. Haold.) “rrr.”

Ir

B —
[ ]

(Touch first ball for a.) Get ready (Quickly
move to second ball, Hold.) "aaa.”

d

i -—
@

{Touch first ball for €.) Get ready. (Quickly
mowve 1o second ball. Hold.) 'ééa.”

e

L -
®

(Touch first ball for s.) Get ready, (Quickly
move to second ball. Hold.) "sss.”

S

& B
]

(Touch ball for t.} Take a good look 'and get
ready. (Fause.) Say it fast. (Move quickly ta
end of arrow.) 1" (Repeat until firm.}

T

& e

Y

(Touch first ball for m.) Get ready, {Quickly
move to second ball, Hold.) " mmm.”

m

L po
L




TASK 2 RHYMING

TASK 3 RHYMING 59

Say it fast, k"
Say iiit. “hiL"

1. I'm going 1o thyme. (Point to ¢ and 5.) These 1. I'mgoing fo rhyme again. (Pointto & and m.)
ara-the sounds: I'm going 1o stant with. {Touch These are the sounds I'nrgoing 1o'start with,
first-ball for r.) Say the sound. (Touch first ball for 5.) Say the sound.
(Quickly slide to second ball and hobd.} “rrr.” (Quickly slide to second ball and hold.) “sss."
(Touch first ball for 8.) Say the sound. { Tauch first ball for m.) Say the sound.
(Quickly slide to second ball and hold.) "sss.” (Quickly slide to second ball and hold.)

2. | (Touch first ball for k)/1'm going to rhyme with “ramm.

(pausa) am. What am & aoing 1o rhyme with? 2. (Touch first ball for £.) 'm going to rhyme with
“am.” [Quickly slide 10 second ball and hold (pause) en. What am | geing to rhiyme with?
for about three seconds, then slide to end of “&n.” (Quickly slide to second ball and hald
arrow as you say:) rrram. ( Touch first ball for for aboul three seconds, then slide to end of
5. Quickly slide to second ball and hold for arrow as you say:) ssseen. (Touch first ball
-about three seconds. Then slide to end of for m. Quickly slide to second ball and hold
BIF0W a5 YOuU Say:) sssam. for aboul three seconds. Then slide to end of

3. (Touch first ball forr.) Your turn. Bhyming with arrow as you say:j mmmean.

o (pause) am., (Quickly slide to second ball and 3. (Touch first ball for &.) Your turn. Bhyiming
hold. Then slide to end of arrow as child with {pause) én. {Quickly slide 1o second ball
says:) Ureram.” (Relwrn 1o first ball.) Say it and hold, Then slide to end of arrow as child

0 fast, (Shide.) “ram.” says!) “ssseen.” (Retum to first bhall ) Say il

-4 (Touch first ball for s.) Rhyming with (pause) tast/ (Slide.) “seen.”

1 am. (Quickly slide to second ball and hold. 4. [ Touch first ball for m.) Bhyming with (pause)
Then slide o end of arrow as child says:) en. {Quickly slide 1o second ball and hold.
“sgsam.” (Return to first ball,) Say it {asi, Then slide to end of artow as child says:)

o (Slide:) “sam.” “mmmean.” (Return to first ball.} Say i fast,

5. (Repeat steps 3—4 until firm.) You risymed (Slide.) “mean.”

[ with (pause! am. Good fhyming. 5. (Hepeatsteps 3-4 until'nrm:) You rhymed
with [pause) én. Good rhyming.
ol LS
L @
S . m
I L &
. TASK 4 SAY THE SOUNDS Say it fast. V!
Say reroodp. rrrbdop.”
1. Say rrrégéd. " nméaad.” Say it fast. “rope.”
v Say it fast; fread.” Say s8s0060p. "555000p. "
Say sssédéd, Yss5seded.” Say it fast, "soap.’ |
Say it fast. “seed.” Say mmmeeennn. mmmagennn,”
i Sav Hitff. " Say it fast. "mean.”
' 2. Let's dothose words again. (Repeat step 1

undil firm.)
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TASK 5 WORD READING

1. {Touch under first ball for am.) You're going io

raad this wordl, Yoll're going 1o sound i oul,
Then you're going 10 sav | fast

2, Sound itout. {Touch under a'and m ‘as child
says "aaammm’ without pausing baetween
sHunds. )
{Return to first ball.) Say it fast: (Slhide quickly
o end of arrow.) “am.” What word? “am.”

B s rE——— o

I_ ETu ¢urm¢:t if r,:hrlﬂ mts:denlrrleb a sound—

i for example, says “éeé" instead of "aaa’—
immediately say sound:) aaa. (Point'to

| sound.) This sourd ig aaa, What aound?

(Touch a.) "aaa.” Yos, aaa. Let's slart agam

[ (Repeat step 2 :|

| LR | e e

3. {Tnuch ain eﬂt} This woed has :,. litthe sound
i i1 We don't say thal sound. Jusl say the-big
sounds, (Return to first ball.) Sound it out.
{Touch under & and t as child says "égal”
withoul pausing between sounds.)

(Retum io first ball ) Say it fasi. (Slide quickly
1o'end of amow.) “eal.” Whai wond? “eal.”

dam

ram __ S€e€e

4.

{Touch first ball for ram.) You're going to read
this wiord: You're ging f0-sound it oul,  Than
you'ré going:to say il last Sound Iveil,
(Touch under r, a, and m'as child says
“rrraaammm” without pausing betwean
Sounds.)

{Return to first ball. ) Say # fast: {Slide quickly
1o-end of arrow.} “'ram,” What word? “ram.”
(Touch first. ball for 888.) You'ra qoing 1o read
this woird, You'tes going o soting i pUt Then
you e gomg to say d 1ast Sound W ol
{Teuch under &, 8, and & as child says
“sss088" withoul pausing betweean sounds.)
{Return to first ball.) Say'ittast. (Slide quickly
o and of armow.) "'see. What word? Ysee”

( Towch first ball or rat.) You're going 1o read
s Wiona, Yol e Going 1o solind it ot Then
you're going to say Il fast. Sourd It out.
{Touch under r, a, and 1, &s child Says
“rrranat” without pausing between sounds.)
{Retum to'first ball } Say it tast (Slide quickhy
toend of arrow.) "rat.” What word? “ral”

€at

rat

TASK 6 RHYMING

1, (Polnt o m'and 1) You're going to fyme.
Thesa arg the sounds youTe going to starl
with (Touch first ball for m.) Say the sound.
(Quickly shde to second ball and hold.)
“mmm. (Touch hirst ball for r.) Say 1he sound,
{Quickly slide 10 second ball and hold.) “rrr.”

2. (Touch first ball for m.) You'ra going 19 rhyme
with (pause) at. What are youl going to mhymea
with ?"al’l Riwimifng with {pause) at. (CQriickly
slide 10 second ball and hold. Then slide to
end of armow as child says:) “mmmat.”
(Return to first ball,) Say it fast. (Shide) "mat.”

3. {Touch tirst ball for n) You're going to rhyma

wilh [pause) at. What are you going fo rhyme
with 7 'al™ Rhyming with {(pause) at. (Quickly
shide to second ball and hold: Then slide to
and of arrow as child says:) “rrrat.”’ (Retumn to
first ball.} Say it fast, (Slde) “rat”

[ -




TASK 7 SOUNDS

1. You're going to say all inese sounds fast.

2. (Touch ball for 8.} Say il fast. (Move to.end of
arrow.} s

3, (Repeat step 2 for each sound.)

S

L o

TASK 8 WORD READING 61

4

(Point to at and satl.) You're gaing to read
hase words,

(Point.1o at.) Touch the first bali of the arrow
for this word, Sotnd it owl (Child touches
under sounds and says “aaat” without
pausing between sounds.) Touch the first ball
and soundit-out again.:Taaat.” Say il fast
“ab” What word 7 "al.” Yes, at.

(T correct if child misidentifies a sound—
for example, says "ege’ inslead of "aga"—
immediately say sound:} aaa. (Foint to
aound.) This sound is aaa. What sound?
(Touch a.) "aaa.” ¥es, aaa. Let's start again.
(Repeat step 2.)

3.

{Point 1o sat.) Touch the first ball of the anmow
for thisword, Sound it out. {Child touches
under sounds and says “sssazaal’ without
pausing between sounds.) Touch the first ball
and sound it cut again. “sssagat.” Say if Tast,
“gat.” Whal word? Dsat,T Yes, sal.

; al
.sat .

TASK 9 SOUNDS WRITING

i

Here's the first sound you're going 1o wiite.
{Write t at beginning of first line. Point to t.)
What sound? ULT

First trace the t that | made.: Then make more
of them on this lins. (After fracing t several
times, child is to make three 1o live t's. Help
child if necessary. For acceptable letters say:)
Good writing 1.

Hara's the' next sound you're golng 10 wiite,
Write & at beginning of second line. Point to
&.) What sound? “aga,”

Firsttrazce {he é&é that | madea. Then make
mara of them on this line. (After racing &
several times, child is to make three to five
&'=. Help child if necessary, For acceptable
lelters say:) Good wriiling 8ge.



